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oduction

Who is this course for?

Step Up to IELTS has been written as an IELTS
preparation course with the lower-level IELTS class in
mind (intermediate to upper-intermediate students
requiring a Band 5 to Band 6 in the Test). It would also
be suitable for more advanced students requiring fast
familiarisation with the IELTS Test, as it covers all
parts of the Test and presents authentic Test-level
tasks. It is equally appropriate, however, for the
independent learner seeking to increase his or her
language competence and IELTS test-taking strategies.
The Student’s Book is complemented by a Persanal
Study Book, which offers supplementary practice ideal
for individual study or homework.

What are the components of the course?

The Student’s Book (With and Without answers
editions) consists of sixteen thematically organised
units, designed to lead the student from a pre-IELTS
level up to the realistic level of the test. While the units
are stand-alone components, they build on each other,
providing tiered IELTS material to reflect the graded
nature of the test. The key features of the book are:

* The book covers the essential exam skills and
language required to familiarise students with the
TELTS subtests (Listening, Reading. Writing,
Speaking).

* Step Up to IELTS Reading / Writing / Listening /
Speaking activities — a unique feature which offers a
step-by-step approach in one skill to many IELTS
question-types and tasks. These build exam skills
gradually with shorter, lower level achievable exam-
tvpe tasks for practice, leading to more challenging
tasks at the authentic test level.

* Ceneral Training Reading and Writing modides are
covered in addition to the Academic modules.

e Test Tips offer essenti:al information and advice to
students about the exam which will Lhelp them to
maximise their band score.

o Boxes with Useful words and expressions and
Grammar boxes are a useful reference and
revision resource.

e The individual IELTS Test practice sections at the
end of each unit together constitute a complete
sample test, reflecting the graded levels of difficulty.

o The With answers edition inclndes a full key to all
questions, including the IELTS Test practice at the
end of each unit, and there is a recording script for
the listening sections, annotated to show where the
answers are to be found. Sample Band 9 answers are

provided for the Writing Tasks, as models of how

these questions can be addressed, but we would
emphasise that these are only samples, and many
other answers would be p()xs[ble

The Personal Study Book focuses on vocabulary,
grammar and writing and reinforces the langnage and
topics nnderpinning each unit. This is particularly
suitable for homework and supplementary language
work and comes with its own key.

The Teacher’s Book provides guidance and ideas on
how to exploit each unit, and gives useful information
about the TELTS Test. It contains a fully integrated
answer key, plus a series of Progress Tests (1(‘31gned to
revise skills, vocabulary and language covered at certain

stages of the Student’s Book.

How should the course be used?

A systematic approach is recommended to capitalise on
the progressive structure of the book as strategies.
language and vocabulary are systematically recycled
throughout the nnits. However, for teachers who wish to
dip into the material selectively. the Map of the Book
enables them to see at a glance the contents of each unit.

NB

Studerits opl when lhuy enrol. to sit either the
Acadeniic or the General Training version of the
test. Thc_\ cannot sit both at the same time. The
two versions do not carry the same weight. Check
the IELTS Handbook for details.




Introduction

Overview of IELTS Test

Paper Breakdown

Skills Te_sted

The IELTS Band scale

30 minutes +
10 minutes transfer

4 sections and 40
questions (10 questions In
each section)

Listening for:
topic / situation / detail / specific
information / opinion / main ideas

3 sections, each
comprising a text of about
900 words

Understanding:
topic / situation / detail / specific
information / opinion / main and

40 guestions

Section 1 — small extracts
Section 2 — two texts
Section 3 — one long text
40 questions

Une hour

supporting ideas / global ideas / gist

Understanding:

topic / situation / detail / specific
informmiation / opinion / main and
supporting ideas / global ideas / gist

One hour

Task 1: Describing graphic
data / a diagram

Task 2: Writing an essay

Describing trends

Making comparisons
Describing a process / diagram
Paragraphing and organisation
Language accuracy and range
Lexical accuracy and range

Presenting an argument
Supporting a point of view
Caherence and cohesion
Paragraphing and organisation
Language accuracy and range
Lexical accuracy and range

General Training
Oez hour Task 1: Writing a lefter Respanding appropriately o a
stimulus / register / style
Paragraphing and organisation
Language accuracy and range
Lexical accuracy and range
Task 2: Writing an essay As for Academic Writing Task 2

Part 1. Interview
4-5 minutes
Part 2: Long tum
34 minutes
Part 3: Discussion
4-5 minutes

11-14 minutes

Responding fo questions / talking
about oneselt

Giving a short talk / describing /
explaning / reporting

Expressing and supparting an

opinion / agreeing / disagreeing /
speculating

Grammar / Vocabulary / Pronunciation

Band 9 — Expert User

Has fully operational command of the language: appropriats,
accurate and fluent with complete understanding,

Band 8 — Very Good User

Has fully operational command of the language with only
occasional unsystematic inaccuracies and inapprapriacies.
Misunderstandings may ocour In unfamiliar situations.
Handles complex detailed argumentation well.

Band 7 — Good User

Has operational command of the language, though with
pecasional Inaccuracies, inappropriacies and
misundarstandings in some situations. Generally handles
complex language well and understands detailed reasoning

Band 6 — Competent User

Has generally effective command of the language despite
50me inaccuracies, inappropriacies and misunderstandings.
Can use and understand fairly complex language,
particularly in familiar situations.

Band 5 — Modest User

Has partial command of the language, coping with overall
meaning in most situations, though is likely to make many
mistakes. Should be abile to handle basic communication in
own field.

Band 4 — Limited User

Basic competence is limited to familiar situations.

Has frequent problems in understanding and expression.

Is not able to use complex language.

Band 3 — Extremely Limited User

Conveys and understands only general meaning in very
familiar situations. Frequent hreakdowns in communication
0CCUT.

Band 2 - Intermittent User

No real communication is possible except for the most basic
information using isolated words or short formulae in
familiar situations and to mest Immediale needs. Has great
difficully understanding spoken and written English.

Band 1 - Non User

Essentially has no ability to use the language beyond
possibly a few isolated words.

Band 0 — Did not attempt the test

No assessable information provided.




Topic Listening

Reading Writing

Take a break

Waorking out the topic
Short-answer questions

Introduction and tone of letters
Salutations and endings of letters
Opening and closing letters

Introduction to skimming and scanning

Working out the situation
Short-answer questions

What's on the menu?

® &

Skimming and scanning short extracts

Step up to |ELTS Short-answer questions
and multiple matching

=

On the road

Understanding description

Step up to IELTS Section 1 Form filling

Getting the gist
Step up to |ELTS Summary campletion

Describing a process or diagram
Organising the information into paragraphs

All at sea

Analysing charts
Describing diagrams and pictures
Writing a paragraph

Skimming for main ideas
Step up to |ELTS Sentence completion

=3

Understanding apinions and reasons
Note complefion

Come rain or shine

® 0

Describing tables
Using comparatives to describe trends and
highlight details
Step up to IELTS General Training Task 1

ANy | _?IJ T,

Identifying trends
Multiple-choice graphs

Value for money

Trends and verh fenses
Describing a bar chart using the correct

Following a sequence of events
Step up to [ELTS Flow chart / note

completion tense / verb form
Step up to [ELTS Academic Task 1
Describing a bar chart
UO Ignorance is bliss Step up to |ELTS Paragraph headings Forming ideas
Brainstorming opposing ideas
. Writing paragraphs
u@ Fit as a fiddle Listening for specific information Describing the data using noun
Step up to IELTS Section 2 phrases
u@ The driving force Recognising the structure of a passage Comparing data
Step up to IELTS True / False / Not Given Descrihing bar charts
Summary with box Highlighting significant features
v@ The silver screen Reading ahead Dealing with longer passages
Listening and note taking Step up to ELTS Picking from a list
True / False / Not Given

Glabal muttiple choice

The written word

Identifying main and supporting ideas in Paragraph building
paragraphs

Multiple-choice questions

Step up to 1ELTS Section 3
Short-answer questions
Selecting words from a list
Matching

Down fo Earth

Balancing your views

Step up to IELTS Section 4
Note completion

Picture multiple-choice questions

Safe as houses

Analysing the question
Step up to IELTS Academic and
General Training Writing Task 2

0n the face of it Recognising feelings and identifying

views

O 06

Dealing with research-based texts
Summary

Step up to IELTS Matching people to
statements

As far as | can see

Referring back
Checking an answer

Following the writer's argument

Step up o IELTS Locating imformation in
paragraphs

Mother tongue

& &

Task 2. For and against
(Organising your answer

Understanding the writer's views
Step up to |ELTS Yes / Mo / Not Given




Speaking Language / Grammar

IELTS Test practice

go and play

Adverbs and expressions of frequency
-ing and -ed adjectives

really, so, very

Introducing yourself
Talking about your hobbies and intsrests
Step up to |ELTS Speaking Part 1

READING General Training Section 1
Short-answer guestions
Matching information to paragraphs

FPart 2 review
continuous

as long as [ provided that

Simple past. present perfect and present perfect

Expressing likes and dislikes too + far | to READING Academic Section 1
Using facial expression, intonation and word stress 50/ such ... that Sentence completion
Giving a full answer Past continuous for change of plans Multiple-choice questions
Shori-answer guestions
Use of the passive LISTENING Section 1
Table and note completion
Expressing preferences Comparative and superlative adjectives WRITING Academic Task 1
white, whereas, on the other hand Describing a diagram
Expressing feeling — word and syllable stress loining different ideas WRITING Generai Training Task 1
Agreeing and disagresing
Tenses for Writing Task 1 WRITING Academic Task 1
Describing 2 graph and pie char!
Pronunciation check: -ed endirgs Narration and past tenses READING General Training Section 2
Talking for one minute used to + infinitive Sentence completion
Paragraph headings
Step up to |ELTS Speaking Part 2 will | would (conditionals 1 and 2) READING Academic Section 2
can | could Paragraph headings
MNoun phrases Summary
Short-answer questions
Expanding your answer — giving reasons Linkers so, because, because of, as, since LISTENING Section 2
Part 1 review Superlative forms Note and table completion
Linkers also, as well, too, however, similarfy
Expressing and justifying views Tense revision WRITING General Training Task 2

(This Is also a suitable practice for Academic
Writing.)

Adverb formation and use

Step up to |ELTS Speaking Part 3

SPEAKING Test

Discussing abstract topics
Pronunciation check: / pr /and /v /

stop + -ing
stop / prevent from + -ing

LISTENING Section 3
Listing

Table completion
Short-answer questions

Comparing and contrasting
Supporting a view
Prenunciation check: contractions

WRITING Academic Task 2

(This 15 also a suitable practice for General
Training Writing,)

Expressing feelings and opinions should [ ought to

SPEAKING Test

this / these + noun

Talking about the future

LISTENING Section 4

Predicting and speculating such (afan) + noun Labelling a diagram

Pronunciation check: word stress Note and diagram completion
Language quiz Indirect statements with if and whetfier READING Acadsmic Section 3
Expressing certainty or doubt Yfas / No / Not Given

indirect statements Classification Multiple-choice




_”_OTake a break

Unit topic  Hobbies and leisure

EXAM SKILLS
| SPEAKING Introductions
Talking about your hobbies und interests
| LISTENING Working out the topic
WRITING Introduction and tone
Salutations and endings of letters
Opening and closing letters
READING Introduction to skimming and scanning

EXAM TASKS
Part 1 Topic and (uestion types

Short-answer r_{mwiimls

Ceneral Training letter
Writing an futroductory paragraph

STEP UP ACTIVITY Spealdng Part 1

LANGUAGE/GRAMMAR g0 and ])[(1{/ IELTS TEST PRACTICE
adverbs and expressions of frequency General Training Reading Section |
-ing and -ed adjectives Short-swswer questions
really. so, very Matching information to paragraphs
do and don’t

PEAKIN 5 This exercise also revises the use of common adverbs
-

Part 1: Introductions B page 6

Aim: To allow students to get to know one another within a
framework which reflects Part 1 of the interview, where
they will be asked to talk about themselves and their
interests.

Talking about your hobbies and interests

2-3 This is intended to get the students involved in
talking about hobbies and sports that they enjoy
and focus on the most common verbs, go and play.

and expressions of frequency used with the present
simple. Explain the word order rule. i.e. that the
adverb comes between the subject and the verb, and
after the negative with don’t, e.g. I usually play
football on Saturday /' T don’t usually play ...
whereas time phrases must come at the end or
beginning of the sentence, depending on the
emphasis required. The unmarked form would have
the phrase at the end, e.g. I visit my aunt once a
month / from time to time.

PO

CCIRI E NEWFRS
IBLE ANSWERS

Remind students that play is used for games that
involve team players or opponents: go is used for
more individual activities that often take place

away from home, i.e. you need to ‘go’ somewhere

[ never go hiking, but I sometimes play football.
I really enjoy plaving football.

[ like playing cards. In fact, T usually play with
friends everv Friday evening.

to do them.
ANSWERS

a (go) skiing

b (go) shopping

¢ (go) hiking

d (play) football/soccer

e {go) swimming

f (play) cards

g (g0) (rock) elimbing
h {go) (horse) riding

4

ANSWE

RS

Often there are no players and sometimes no
movement is required. The emphasis is on the
craft or skill. The activities are:

i cooking jsinging kreading |sewing

m using the computer n drawing

[0.4]

i 1

-ing and -ed adjectives SB page 7

Aim: To help students sort out the common confusion
between -ed and -ing adjectives. If they are asked about
their interests, they should be able to answer correctly / am
interested in ...



Unit I Take a break

1-2 ANSWERS
ANSWERS 46
1 a amazed b ﬁl‘im{ cunversatton clues adjectives
1 / 3 Stamp
2 exhausting / exhausted boring / bored | i
d e collecting
relaxing / relaxed satisfving / satisfied —
3 i a Ty 0 s b Running & marathen, distance tired
interesting / interested untating / trritated 26 miles
fascinating / fascinated  revolting / revolted ¢ || Ches 2 the moves, keep his || never bored
. . . a X mingd active
a Professor Johnson is an interesting lectiver.
- a 5 k d Tenms 4 Jrt. opponent, matoh, | axhausted
b This food is revolting. 1
¢ I'm fascinated by dinosaurs. »
d I need a break. I'm exhausted. : r et S
e T'm afraid I'm not satisfied with this new phone. ’ kesper sxhiausting
f It satisfvine when vou manage to find all the g | Gardening - grow, pots and safisfying
i J . boxas, green fingers
ANSWETS. -

] . . T 4 h § Fishing 4 river, catch anything relaxing

g Right now I'm watching TV. It’s relaxing. : ko il g
’ 1§ Sarfing
i Reading 7 hovel, book exciting

LLISTENING |

Working out the topic <8 page 8

Aim: To help students to orientate themselves to the topic or
context of any test recording as quickly as possible, so that
they are able to make sense of a dialogue or monologue.
This is most effectively achieved by homing in on key
vocabulary items and by using any visual clues to try to
predict what they may hear.

1-3 This is an opportunity to revise some vocabulary
and get orientated for the listening activity.

ANSWERS
1 a photography b American foothall

¢ running d painting e surfing
g table tennis h gardening

f chess

4-5 The skill being practised here is listening for the
words which It-[dtv to the activity. but you can
remind students that on the 1't_'m:ordmg they will
never hear an actual word from the list a—j.

The listening activity has been divided into three
parts so that you can fully e xploit the dialogues.
However, with a higher- level class. or if time is
limited, you may like to do exercises 4 and 5
together.

6 Exercise 6 is on teelings, and follows on from the

Language check on SB page 7, to reinforce the work
done on -ed and -ing.

Conversation 1

Man: You look exhausted.

Woman: Yes, I've just come off the court.
Man: Did you win?

Woman: Yes ... inally ... but my opponent was very strong. The
match went to three sets.
Man: Well done!

Conversation 2

Woman. When did you learn to play?

Man: When [ was a child. My grandfather taught me the moves
when I was only six years old. I never get bored — every game'’s
a new challenge.

Woman: Really?

Man: Yes, we used to play every Sunday afternoon. He loved it.

Woman: It must have helped to keep his mind active.

Conversation 3

Woman 1. It looks like a really tough sport. I don't know how vou
do it.

Woman 2: Oh, I love it. But you've got to be a good swimmer.
Woman L. T wouldn’t want to be the goal keeper!

Yes, that's hard. We usually put our very best player in

-

Woman 2
goal.
Woman 1 It looks exhausting!

Conversation 4

Woman: Don't you ever get bored?

Man: No, never. { just love sitting here by the river, doing
nothing. It's so relaxing.

Woman: Do you ever calch anvthing?

Man: No. not often. But that doesn’t matter.

Woman: It's not for me, I'm afraid. I need something a bit more
interesting!

Conversation 5

Woman: People often think it's a hobby for old people. But I love
it. It’s very satisfving seeing things grow

Man: Yes, but we live in an apartment.

Woman: You can grow things in pots and window boxes, you
know. You don’t need a lot of space.
Wan: Perhaps I should give it a try.
Wamzn: Yes, you might find you have green fingers after all!
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Unit 1 Take a break

Conversation 6
Woman: Would you like to join us for dinner on Saturday?
Wan: Thanks, but I can’t. I need to be ready for the marathon on

C‘.unda)
: Oh, OK. What distance do you have to cover?
1()‘m_1_l_g_g¢. 50 I'll need to be in bed early.
Waman: 26 miles! That makes me feel tired just thinking about it!

Noman

Conversation 1
Woman

Ma

Oh, it's great! It 8 xeall} exciting. [ Ldnt put it dow v

I thought the film was better, myself,

I haven't seen the film yet.

Actually, I usually find T prefer the book to the film, but

Woman:
Man
Woman
not this time.

7 If time allows, get the students to work out what
kind of word the\ should listen for before they listen
to the man tal]\mg about his hobby. e.g. a a noun.

b a noun, ¢ an age, etc.

Questions a—e in exercise 7 are short-answer
questions. This is an IELTS question tvpe, and. unlike
the previous exercise, where students are presented
with a list of possibilities. here they have to write the
exact words they hear. Remind them that they should
not write more than three words for any answer,

ANSWERS

a collecting model cars OR painting OR drawing
b (microlight) flving / flving small/light (aero)planes
c 14 d (the) excitement e a bird

QieLts
\_info /.

Interviewsr: Good mornmg‘ Today on Hobby Hars'e we'll be
heaung about some unusual hobbies. Maybe you had a hobby
when you were a child, such as collecting model cars, or

painting or drawing. But not many of us continue with these
hobbies into our adult life. John Shipley
however. He's on the line to tell us about his rather unusual
hobbv that has taken him to high places.

S Hello.

Tell us, when did you first become

is an exception,

interested in
planes?
lohin Shipley: When I was about seven years old. I've always
loved the idea of flying.
wwer: And what kind of planes do you fly?

ey: Very light planes. called microlights.

What age must you be before you can take up flying

a rmcrohﬂfhﬂ
You must be at least 14 to have lessons. You do this
with an instructor but you can’t ‘go solo’ — that's flying on your

lafin Shipley

own, until you are 15.
What is it that you like g0 mueh about this leisure
activity? It sounds like it could be guite dangerous.

Interviewer

lohn Shipley: Oh ... lots of things. The sense of freedom — being

able to get away from everything, but I think, most of all. it’s

the excitement.

Yes, it must be fantastic being up in the air like that.
It's like being a bird. There’s nothing else like it!

Interviewer

lohn Shipley

PR ELTS SPEANG
Part 1 5B page 9

Aim: To take students through the different stages of Part 1
of the Speaking test through practice in answering simple
questions about themselves.

It may be nseful to teach students to respond in the
same tense as the question. but remind them that it is
the auxiliary verh that will determine the tense, e.g. do
you ... / did you ... / have you ... / are you ,..?And
encourage them to give an additional piece of
information from their own experience.

Step1

This introduces students to the technique of recycling
the langnage in the question when answering simple
questions. This is the first time in this course that
students are asked to give feedback to each other about
their mistakes. Helpful criticism can sometimes be a
useful device.

Step 2

Remind students that examiners may ask questions in
the negative, e.g. What don’t you enjoy about your job?

Step 3

Encourage students to be prepared for quite sudden
switches of topic in Part | of the test. Point out that
this can be helphul if they have little to say on a topic.
Also, it enables them to demonstrate the range of

vocabulary and structures that they know.

During the pair work, students should use the six
promipts covering the two topics. Make sure they include
an expression introducing a ‘topic change’ during their

pair work, e.g. Let’s talk about ..., Let’s move on to ...

Step 4

Finally. let students listen to the Speaking test model,
Part 1 (CD 1 track 4). This is recorded by one of the

authors and a native speaker to illustrate the tormat

and content of Part 1. For the recording script please

go to www.cambridge.org/elt/stepup

{EADLN
Introduction to skimming and scanning $8 page 10

Aim: To introduce the students to the very useful skills of
skimming and scanning through visual prompts and short
texts. More specific work is done on this in Unit 2.



ANSWERS

1 scan: a, b, d
skim: c. e
2 a To inform readers about a new hook.
To advertise the sale of some chieap socks.
To advertise an art anction.
b Magazine or newspaper readers, students
Newspaper reader, general public.
Art dealers, newspaper readers
¢ Saturn / spacecraft / prepare yourself / book
Sale / 8 / City Superstore / the general layont
Modern and contemporary / Auction / On
View / the general lavout
| 3 a Cassini b July 2004 ¢ $4.99 (for two pairs
d Monday 2 December

General Training Task 1: Introduction and tone

38 page 11

Aim: To introduce the students to General Training Writing
Task 1, where the answer is always in the form of a lefter.

L5 an introduction, ask students to think of some

=asons why they might need to write a letter in real
-and to list the types of letter under the headings
srmal and informal. For example:

Formal
.'_-jll_\-'ing for a juh
wking permission to do something
nplaining about something
snmunicating with a language school
ing for payment
wpressing thanks or an apology

Informal
nking a friend for a present or for something they
done for vou.
sweribing an event
=
ting to a family member about arrangements for
ming home
ing to someone who vou miss

FleLrs)
mfo

ANSWERS

o

X To ask formal permission

v To thank someone for something
X To provide information

v To give an official apology

¥ To make an official comp? int

(5]

)

2 Possible answers
Dear (Rosemarv): Lots of love

(44

Unil 1 Take a break

b Dear Di/ Professor ...: Yours sinc(‘re]y
¢ Dear (Mr and) Mrs / Dear Rosemary; Kind
recards / Best wishes

d Dear Sir; Yours faithfully

e Dear Me/Mrs ... Kind 1'(‘;_,{&1‘(1&

f Dear Sir/Sirs; Yours faithfully
3av bi cii div eii
4110 ii4 #i 8 v 11

Best wishes

v 5,9 10

DD N
\Va

General Training Reading Section 1 B pages 12-13

ANSWERS

1 aerobics 2 twice a week

3 Olvmpic coaches 4 (on) public holidays
5 Any level / beginuers to advanced

6 School programines

7 at/from the centre / at/from The Edge
8E 9D 10F 11 C 12 A 13 B

Extra practice: Guess the game
This will help build vocabulary for talking about sports.

o Tell students vou are going to describe a popular
pame. Before ﬂ)L‘\ listen, th(—) should look at these
words. Can they guess what game it is? Put the words
on the board and ask students to write them down.

indoor attackers

court

guards goal net ball score

spectators

* Ask students which words relate to:
a people b equipment
¢ the rules d the place where the game is played

o Read this (h“i(‘l'ipfit)li:

This is an indoor game, plaved with a ball roughly
the size of a football. and the idea is to score as many
goals as possible. At each end of the court there is a
ring mounted high above the players with a net
attached to the ring. There are five players in each
team. Two players act as guards, two as attackers and
one in the centre. You can't run with the ball — vou
have to bounce it while you run. It's pretty fast and

exciting to watch.

o Tell students to tick off the words as they hear them.

Ask which sport you were describing. (Basketball.)
What were the ke Y words that ]xe]pe(l them de Ude

* Ask students to play the game in pairs or groups.

This is good practice for Part 2 of the Speaking test. in
which candidates have to give a short talk

11
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_"@What’s on the menu?

Unit topic  Food and drink

EXAM SKILLS

READING Skimming and scanning short extracts

SPEAKING Expressing likes and dislikes

| Using intonation. word stress and

facial expression
Giving a full answer

LISTENING Working out the situation

STEP UP ACTIVITY Reading

| LANGUAGE/GRAMMAR  too fﬁ)f./[(')
'( sofsuch ... that

[was going to ... but [ ended up ...

EXAM TASKS

Part 1 Topic and question types

Short-answer questions

Short-answer questions
Muttiple matching

IELTS TEST PRACTICE

Academic Reading Section |
Sentence completion
Multiple choice
Short-answer questions

instead
Step
M IELISREADING

Short-answer questions and multiple matching
SB pages 14-15

Aim: To show how scanning and skimming skills can be used
to quickly find words and phrases in the Reading passages
and to understand the gist of short texts or paragraphs. The
text here is a General Training type of text.

Dieers "
\info / .

s need fo practise the mate

canaifales ne

To get going

14 These exercises are intended to demonstate to
students how skimming and scanning will help
them read long texts more quickly. by reducing
the lep( nden(e on reading everv word. Show that
it isn't necessary to understand every word in a
paragraph or short text in order to understand its
overall content.
If students are still vocalising as they read. suggest
that they scan the classroom for objects, or scan a
page of text for the word the. On every occasion,
time them so they are encouraged to speed up.

ANSWERS

2 a Norway/Australia b Queen Elizabeth I1
¢ bees d McDonalds e apple, lemon

Short-answer questions

Focus on the reading skills in this section, though it is
also important to ensure that students answer in three
words or less and copy their answers correctly.

Step 1

This shows students the tvpes of words/numbers that
they can scan for and helps them understand how to
‘read” a question and decide quickly what type of
information they need.

Step 2
ANSWERS
4 frostbite

1 1902 2 3 white

5 fibre, vitamins. minerals

45 kilograms

Multiple matching

As students have already spent some time working on
these texts, they should find the task easy and thls will
reassure them as thev move on to harder exercises in

the coming units.

@/ﬂrs

mfo

C A AMA e ek
2 10r one mark.

re asked

Sa that they complete

ANSWERS
6C 7B 8G 9F 10E 11 A
12 A +H 13 D+F 14E+G




M

HI\ Y
Expressing likes and dislikes S& pagss 16-17

Aim: To familiarise students with one of the key functions
they will need in the Speaking test. As Paris 1 and 2
require candidates to talk about personal/familiar topics, it
is very likely that they will be asked to express feelings of
like and dislike.

1 The first activity is here
cultures where eve contact is considered impolite to
look at the examiner and to use facial expression as
an aid to communication.

te encourage students from

Using intonation and word stress

2—4 These exercises raise awareness of features of
pronunciation and enconrage students to nse
them as an aid to communication.
are underlined in the recording seript,

@/ELTS\ s
lnfo o prox

The answers

numbling

—_——

UK DIN

f”Sf.xr.‘g.;fsf:m’,a.-’ef
REC

¢ .TH:WHi?“lui‘rﬁ,,\y,ugwaﬁiw '
Laercise 2

r1: I don't like vegetables and T really hate cabbage.
wakar Z: P'm afraid I can’t stand cream or anything that's made
th it.

r 3: Don’t you think cold coffee’s really horrible?

izrcise 3
: I love eating vegetables, especially cabbage.
wusar 20 1 really like cream and anything that's made with it.
w1 J: T adore iced coffee — it's delicious.
Smrcise 4
¢ 1: I'm afraid I just don’t eat meat.
' Tjust don’t eat cheese at all.
v 3: I can’t stand the smell of fish.
v 1o 1 just love the taste of ice cream.
2: T hate what toffee does fo my teeth.
5 I just reaily like sweet things,

Sonng a full answer
=—7 These aim to help students develop strategies,
vocabulary and structures that will enable them to
expand their answers. Start by doing the word
categorisation exercise to dey Piup mcdlmLm

o i(-;\m -;L‘ Ve ._'

Céiﬂrs l
mfo

i De | H ?1;.? ;” mn ’rJJnL,J

{Init 2 What's on the menu?

ANSWERS

5 taste/flavour: bitter, bland, fattv, fizzy, greasy,
hot, juicy. salty, sour, spicy, sweet
texture, du-\\\ creamy, crunchy. fatty, juicy,
\todﬂ\ l(mffh
smelllaroma: bitter, sickly, sweet
the effect food has on us: fattening, filling,
refreshing

¢ relreshing

g bitter

6 a fattening b greasy

d spicv/hot e filling f fizzy h salty

LISTENING |

Working out the situation S8 page 18

Aim: In Unit 1, students used vocabulary clues to decide on
the topic of a conversation. In this unit, they practise
listening for the context of the conversation.

{n the IELTS Li didates u".iu'fl' €

vl r,jlff']-’ Vil 1] r}t

@/ELTS
\_Info /

y them I.':\J' fr’ f"“fﬂ

f",’ b 'n |"n"._., Wi

ceive a lot of

information an_'.*rr-" this f,i the qui

."H;"f their u ! the situation and

fl’f )I|’ Jnljlrll fu

3045 seconds) Ic

f informatr

“-:-J_" {'-"'I' e o HL. ¥l

1 This warm-up can be used for Speaking Part 1
practice. Students should try to give more than one-
or two-word answers.

conversation  clues

4 menu /15-minute wall

b en 7
/ finish (his desser!
c Friend's house . cumy [ recipe [ her kilchen
d § Ouldoor barbect steaks / kebabs /
yple /' fire
e Coilege canteen 2 gueus ftray / their table

f Pt

e B

73

wrapped in plastic / travelling

g | Restaurant ! yder [ chefs

13
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nit 2 What's on the menu?

' RECORDIN!

Conversation 1

Waitress: Are you ready to order, sir?

Customer: Yes. ['d like the steak, but can I have salad instead of
chips?

Waitress: Of course. Anything to drink?

Customer: Just water, please.

Wailress: Fine. [t']] be about fifteen minutes, I'm afraid. One of

our chefs is off sick.
Customar: Oh, don't worry.

Conversation 2

Student 1: I'm starving. I think I'll get in the queue for the hot
food today.

Student 2. TT1 just have a sandwich. I'll be cooking tonight.
Student - Here's a tray.

Student 2: Thanks. Shall we go and sit with Bob and Tina at
their table?

Student I+ OK. It’s pretty busy in here today.

Conversation 3

Man: Mmm. This curry’s delicious, isn’t it?

Woman: Yes, and the onion dish really adds to the flavour.
Man: Let’s ask Mary for the recipe when she comes out of her
kitchen.

Woman: Good idea!

Conversation 4

Gustomer: Have you got a menu?

Waller: Yes, here you are. Sweet and sour pork is off.

Customar: OK. We'll have fried prawns, beef in chilli sauce and
steamed rice.

Waiter: There's a 15-minute wait.

Customer: OK. We’'ll come back later to collect it.

Conversation 5

Man: Now, I've got sausages, steaks and kebabs ... anything else?
Woman: That’s it. Do you think it's enough for 12 people?

Man: Oh sure. There's plenty of salad to go with it.

Woman: Is the fire hot enough yet?

Man: I think so. What shall we cook first?

Conversation 6

Child: T don’t feel very hungry at the moment.

Parenl: Never mind. Eat what you can.

Child: Tt would taste much better if it wasn't wrapped in plastic.
Parenl: Just pretend you’re at home.

Child: T wish I was. I hate travelling.

Conversation 7

Husband: Now where did I put the lemons that I hought yesterday?
Wife: Here they are, Nick.

Hushand: Thanks. Oh dear, they aren’t very juicy.

Wite: Do you want me to go and get some more?

Husband: Yes, please. Our guests will be here in half an hour and
I need to finish this dessert.

¢ 3 These context-related questions are typical IELTS-

type short-answer questions. In the test a word like
sashimi would be spelt out as many candidates
would not have seen it before.

ANSWERS

a last night / the previous night/evening
b aunt and cousin ¢ a Japanese restaurant
d chicken e sashimi f tea

... | went out for dinner last night. 'Cos my aunt and my

Woman
cousin had come to see me for the evening so I decided to take
them out. I was going to take them to my favourite Italian café
.. ves, the Napoli ... but it was fully booked so we ended up
eating at the new Japanese restaurant near the city centre ...
Yes. that's the one! It was really nice inside and they had
several set menus al a variety of prices. ... Yes, well the one we

chose was very good value for money. ... Well, my aunt ordered
soup ... and Martin, my cousin. had chicken. Yes ... and I chose
the sashimi — you know, raw fish. I'd never eaten that before
but I quite liked it. It has a very delicate flavour. My cousin had
beer but my aunt and [ had tea.

4-6 These exercises focus on the past simple and the
use ol the past continuons to talk about a plan
that chanwed.

ANSWERS

4 a The simple past tense, becanse the event took

place ‘Jast night’.

b The Italian café.

¢ The past continuous tense is used because the
speaker is describing a plan that had to be
changed.

d The simple past.

5 Twas going to take them to my favorite Italian
café ... yes. the Napoli ... but it was fully
booked so we ended up eating at the new
Japanese restatrant.

6 Possible answer
I was going to study Biology but I ended up
studving French instead.

Academic Reading Section I S8 pages 19-21

ANSWERS
1 chemistry ;
2 any two of> flavours / ingredients / processing
methods

3 any two of: flavours / ingredients / processing
methods

4B 5D 6B 7C 8 A

9 cheese, coffee, tea 10 smell / aroma(s)

11 quality control (purposes)

12 (an) electronic tongue 13 vanilla extract




n the road

Unit topic  Travel and places

EXAM SKILLS

LISTENING Understanding description
READING Getting the gist

WRITING Describing a process or diagram

STEP UP ACTIVITIES Listening Section 1

Reading

LANGUAGE/GRAMMAR Formi ng the pa:asi\'e
Use of the pussive

EXAM TASKS
Section 1 form filling
Summary completion (without a bank of answers)
Acudlemic Writing Task 1 Basic work on paragraphs
Form lilling
Sunimary conpletion
IELTS TEST PRACTICE
Listening Section 1
Table completion
Note completion

LLISTENING

Understanding description S8 page 22

&im: This unit introduces students to the notion of listening
for detail through a range of activities that involve the
wnderstanding of physical description.

. This is intended to get the students involved in the
topic of travel using a typical Speaking Part 1 activity.
Exploring the idea that Travel broadens the mind” will
help them to start thinking critically about the topic.

2-5 Exercises 2-5 will reinforce this language and

prepare students for the six short dialogues which
follow. Eliciting stories of lost lnggage may help
develop the topic.

ANSWERS

d wheels

4]

a handle
3 Suitcase: b, g. 1. j, k. 1
rucksack: ¢, e

b name tag ¢ strap
bag: [L

briefease: d  case: a

8

a It’s a small plastic case with a handle and a
shoulder strap. b It’s a suitcase made of fabric
with a zip. ¢ It’s a small rucksack with a pocket
on the front. d Its a thin plastic briefcase.

e Its a rucksack with a pocket on the side and a
sleeping bag on top.  f 1ts a canvas bag with a zip
fastening, a shoulder strap. and a name tag.

g It’s a set of three suitcases.  h Its a bag with a
zip, handles on top and a pocket with a buckle on
the side. i Tts an old suitcase with a name tag
and lots of stickers. | It’s a suitcase with two
straps.  k Its a plastic suticase on wheels.

| It’s a suitcase on wheels and it has a strap with a

big buckle.

& 6 The listening extract is similar to that in Unit 1 on

hobbies, where key vocabulary is the target. This
time they are listening for details such as words
defining size. or expressions like with a front pocket
or with the stickers on i

ANSWERS

i co;/ersaﬁ -_Tag | key wo_rds -

1 e yellow, pocket, sleeping bag

5 g coming together, small one, other

two

3 d green briefcase

4 f black, not brown

5 i dirty old suitcase, stickers

6 i large, red suitcase, yellow straps

@I’ELTS Factual detail of this nature IS often tested in the
'1 early J'\Icr'rfrg seetions. In addition, candidates

\ In 0 ,r may have to descnbe something in Part 2 of the
~ Speaking test. They need as much practice as lhey
carn get w1 doing this with a range of objects.

Conversation 1

Waman: What kind of bag have you got?

Man: It's a rucksack.

Weman: Is it that small, pink rucksack over there?

Man: No, mine's vellow with a front pocket. And it should have

my sleeping bag tied on to the top. I hope they haven’t lost it.
Oh good! There it is!

Conversation 2

Child: Mum! Mum! I can see our cases coming now.

Mother: Can you? Where are they?

Child: Over there! Look! They're all coming through together.
Mother: You get the small one and I'll grab the other two.

15
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{Init 3 On the road

Conversation 3

Woman: I can’t believe it takes this long to get the bags off the plane.
Man: Just be patient, dear. They'll arrive in a minute, Ah!
There's my green briefease.

Woman: But ... no sign of my bags.

Womat: No. [ can’t see it anywhere.

Conversation 4

Faller: There's your bag, Chris. Can you grab it?

80y: No, Dad. That's not our bag. Ours is black. not brown. And
it’s bigger than that.

Falior: Oh, you're right. They all look so similar, don’t they?

Boy: Ah, T can see it. It's coming now.

Conversation 5

Man 1. Oh, at last! They've started loading the bags from our
flight. Here they come.

Man 2. Look at that dirty. old suitcase with all the stickers on it!
That person has done some travelling.

Man 1: Yeah! That's my bag actually.

dan 2: Oh, really?

Conversation 6

Woman: Excuse me — would vou mind grabbing my suitease for me?
Man: Sure — what does it look like?

Woman: [Ls that one there — the large, red suitcase with the two
vellow straps round the outside.

Man: There you are!

Woman

Thanks so much.
Man: Not a problem.

Step

8 [ELTS LISTENING |

Section 1 $8 page 23

Aim: To guide the students through a complete Listening
Section 1 by showing them how to approach the tasks and
anticipate the language. The vocabulary in this example has
been covered in the first part of the unit so make sure you
have allocated enough time to that.

Poirt out that Section 1

—
Bieers'
| | on a soctal or transactional situation. Form

\ = /
. Info ) compietion is a common question type in

ales are often tested. Stugents

always a dialogue, based

~ 1§
Section 1,

—— Wihere
need to know

including the convention of 5

Step 1
Get the students to work out before thev listen, what
kind of words are being tested.

Step 2

@;ﬂn; s)

\_info

~—" candid

2 the letters of the alphabet,

o

aying touble L' or touble O

Listening sections of the [ELTS test are often divided
into two pa
type being used in each. After the first part

e mven some time o read the next set o1

ts, with the same or 2 different question

queshons before the recording continues.

Step 3
Noting the layout/direction of the ¢uestions on the
form may avoid confusion while listening.

Step 4
If vou think vour students need it, play the whole
recording again. While not part of the live IELTS test,
listening for a second time can be a useful way of building
confidence and overcoming listening test “stage-fright’.
ANSWERS

2 0793 665 091
5 31(st) (of) July

8 brown 9 leather

1 International [ Hotel)

3 QF2 4 London/ UK
6 small 7 handle on top
10 with wheels / on wheels

r, they will lose marks. Cardinal numbers in
vever, will be marked as correct, e.g 22 May.

Questions 1-5

Man: Yes, can I help you?

Woman: Two of my bags seem to be missing.

Man: Where were you coming from. madam?

Woman: From London via Bangkok.

Man: OK — I'll have to get you to fill out this form.

Woman: I'm sorry. I don't have my glasses with me. Would you

mind reading it to me?

Man: Right. Can [ have your name please, madam?

Waman: Greenleaf — Mrs Mary Greenleaf — that’s G-R-E-E-N-L-
E-A-F.

Man: Address?

Woman: Here, or in the UK? We live in Manchester.

Man: Here in Sydney. Where are you staying?

Woman: We're staving at the International Hotel.

Man: And the phone number there?

Woman: I'll give you my husband’s mobile number. It’s 0793 ...
Man: 0793 ...

Woman: 665 091.

Man: 655 091.

Woman: No — 665 091.

Man: Right. And which flight were you on?

Woman: Flight QF2.

Man: That’s the flight from Bangkok, isn't it?

Yoman: Well, we stopped briefly in Bangkok, but the bags were
loaded in the UK, We've come through from London.

Man: And what date did you board the flight?

Woman: We left London yesterday — that was the 31st of July.
Man. OK ... departed 31st July. Two bags, you said?

Woman: Yes, that's right.

Questions 6-10

Now — what sort of bags are we looking for?

Woman: Well —~ there’s one that has all my make-up in it and ...
Man: Can you give me a thorough description of it, madam?
Woman: Yes, it’s a small. sqguare case. made of blue plastic.
Man: And does it have your name on it anywhere?

Woman: Not anywhere visible. I think my name is written inside.
Man: Right ... and does it have a handle of any sort?

Woman: Yes, it’'s got a handle on top.

Man: That's useful; it'll help us find it. ... OK. And the other one?
Well — that’s a suitcase. It’s a medium sized, brown

Man

Wahis§
woimaf

leather suitcase.




Jan Brown leather, you said?

Woman: Yes

Han: Does it have a strap round it or anything?

Homan: No ... but it's got its own wheels.

“an: Suitcase ... with wheels.

daman: You know, his has never happened to me before. T hope
they turn up.

Han: Oh, they always turn up, madam, Chances are they'll be
on the next flight in from Bangkok.

READI
Getting the gist $8 page 24
Aim: To present the students with a complete text and
introduce them to the skill of reading for gist. The skills

studied here build on those covered in the first two units
where skimming and scanning were the main focus.

To get going
L Make sure students know the English pronunciation
and spelling of the regions in question. (See answer

hox.)
First reading

2 This is a useful approach to develop for the test and
for real-life reading. If students have trouble with

question d, direct them ta the last line of pnmgmp]'l 3.

Second reading

3 Point out that students are stll just scanning for
words such as car, ferry. on foot ete. and should not
dwell on every sentence. If the class has diffic ulty
doing this, give them the first two words and direct
themn to paragraph 2

ANSWERS

@515173 )

'\, lﬂfﬂ 4 This text is approximately two thirds the length of a real

I The Mekong flows throngh China. Myanmar
(Burma), Thailand. Laos. Cammbodia and Vietnam.
2a In a magazine or newspaper or travel magazine.
b To enconrage people to visit the area.
To entertain.
¢ Tourists or travellers.
d He likes it very much. (A model town ... the
perfect market ... in this amazing land)

3 car, ferry, walking, bicycle, speedboat

Step -
upto. 1

Summary completion S8 page 25
Aim: To introduce the students to surnmary completion,

ADIN

without a bank of possible answers, where the answers are d IELTS

drawn from the text.

Unit 3 On the road

Jf.’;-‘fm-“rf surnmary 15 based on only pari of a Reading

[ this fask exploits (e whole ﬂf“h‘Phg text

200

= ftiu-.?:’-u'r! g passage and the ideas being tested are
avenly spaced throughout the fext across all the paragraphs.

Step 1

It may be uselul to point out that summary completion
is mmLu to sentence completion, the main difference
being that the ideas are linked to create a whole text.

Step 2
If time allows, students could report back on their
questions before they go on to Step 3.

Step 3

Make sure students use the exact words found in the
original text, Point out the need to copy and spell
words correctly.

ANSWERS

1 6/six 2 Ho Chi Minh 3 car

4 on foot 5 teachers/schools 6 schoolchildren/
schoolgirls/students 7 Sam Mountain

8 spectacular 9 speed

Extra activity: The definite article

The Mekong text provides several useful examples of
how the definite article is used with g geographic
features. Ask students to find them:

the Mekong / the South China Sea / the Tibetan
Himalayas / the Cambodian border / the Great Khmer
Empire / the Sam Mountain

Ask students to think of other examples from round the
world, e.g. the River Thames. the Great Wall of China. the
Great Barrier Reel. Remind them that the definite article
is not normally used with the names of countries or towns.
( Exceptions here are conntries which involve a phural noun.
e.g. the United States, the Netherlands. Refer students to a
good gramnmar such as English Grammar in Use
(Cambridge University Press) tor details.)

VRN
Academic Writing Task 1: Describing a process or
diagram SB page 26

Aim: To introduce students to Academic Writing Task 1
(where the task is based on a diagram) through a paragraph
approach, based on a gapped answer. The passive, useful
for explaining a process in the exam, is also a focus.

Academic Wiiting Task 1 may be based on a diagram
iflusirating a process or techmque. While ffis question
mfo format 15 Jess commaon than ne graph or pie chart,
students shoufd be prepared for it as there fs no chorce
af uuese‘.f;m in the IELTS Wiiting test

17
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@

tnit 3 On the road

1-2 Point out that four pictures will not necessarily
translate into four paragraphs.

Before students write their opening pm‘ugr:-ap]‘: you may

find it useful to do a quick revision of the passive, using

the Grammar box.

White candidates can borrow some of the
vocabulary, they should not copy word lor word
from tire annotations or the question itseli, as
marks will be deducted.

IELTS
info
—_—

SAMPLE ANSWER

The diagram illustrates how an electronic tracking
device can be fitted to someane’s clothing or hidden
in a bag, in order to allow that person to be tracked
and located. There are three basic stages to the

(38 words)

pl‘( 2CEeSS.
¢

3 In case of confusion, point out that, in this task, they
may need to write more than three words, because
this is not an TELTS Reading or Listening task.

ANSWERS
bag or on the person’s clothing 2 is monitored

is sent / is transmitted 4 a transmission tower

re-transmitted 6 mobile phone

a computer / an internet website

map / screen

8 street

O N UTW =

Sample paragraph 4

A device of this nature could be very effective as a
means of tracking and locating someone such as a
school child.

DAMY;
i
m

Listening Section 1 S8 page 27

ANSWERS
1 $14 2 (has) swimming pool 3 (scuba) diving
4 $30 5 (own) bathroom 6 fishine 7 Shute
Harbour 8 Golden Sands 9 $4 an hour /
$4 per hour/ $4/hour 10 soap and toothpaste

1 » )} L
1 JRUIN i U1 {racy

Questions 1-6

Woman: Good morning, East Coast Backpackers,

Iravaller: Oh, hi. I'd like some information, please.

Waman: Yes, sure.

Traveller: How much does it cost to stay at vour hostel?

Woman: Well — if you stay in the bunkhouse, it's $5.90 a night —
that’s sharing with five other people.

Iravaller: Right — de you have anything else? We didn't really
want to share with that many people.

Woman: Sure! We've got cabins for $11 a night or, if you want air
conditioning, then thev're $14.

Traveller. So ... the cabins with air conditioning are $14?

Woman: Correct.

Traveller: OK. Are you right on the beach?

Woman: It's a five-minute walk to the beach, and we also have a
swimming pool.

Traveller: What about diving? Can you do any scuba diving?
Woman: Sure. And we offer a special package for diving.

Traveller: Great. I'll get back to you.

Man: Hello, Emu Park Hostel.

Traveller: Oh, ki, Pm just ingquiring about the cost of staying at
vour hostel,

Man: Well ... we've got a number of levels of accommodation. If
you share with up to five others, it'll cost you $5 a night or $30
Traveller: Do you have any individual raoms?

Wan: Yeah, we da. We've got rooms overlooking the beach ...
with their own bathroom.

Traveller: How much are the rooms with the bathroom?

Man: $30 a night, but we're booked out for the rest of the month.
Traveller: Oh, T see. And is it possible to scuba dive? I mean, are
there any diving facilities?

Man: Not here, I'm afraid. But it's great for fishing.

Travallar: OK. Not too keen on fishing, thanks. I might leave it, then.
Questions 7-10

Woman: Hello, East Coast Backpackers.

Travellor: Oh, hi. It's Sabine Thoma here again. I called you
earlier.

Woman: Oh, yes. I remember.

Traveller: T'd like to make a reservation, if that’s possible, for
the bunkhouse.

Woman: Fine. What dales were you looking at?

Travellpr: Well ... from today, if possible for about a week.
Woman- Oh! OK ... well you're in luck because some people
have just left this morning.

Traveller: Can vou give me the exact address, please?

Wonan: O, well, it's the Backpackers’ Hostel, Shute
Harbou — that's S-H-U-T-E and another word,
‘harbour’, which is spelt H-A-R-B-O-TI-R.

Travaller: Shute Harbour Road, ... OK, got it. And how do we
get there [rom the town? We'll be arriving by coach.

Woman: Well, vou'll need to take a local bus. Catch the
number 25 to the beach. It will have the words ‘Golden
Sands’ on the front of the bus.

Traveller; Right — let me just write that down ... Golden Sands.
Woman: Just ask for the Backpackers' Hostel. But it's only
two kilometres from the centre of town, so you could walk it.
Traveller: T think we'll get the bus. Oh, and one last thing. Do
you have access to the internet?

Woman: Yes. We've got a little internet café here, with five
computers. So you can send and receive emails.

Traveller- And how much does it cost to use the computers?
Woman: That'll cost vou $4 an hour. And we serve great
cotfee toa!

Traveller: So ... is there a little shop where we can buy things?
Woman: Yes, we sell a few essential things, vou know. soap
and togthpaste, that sort of thing.

Traveller: Thanks. That sounds perfect. We'll see you this
evening.

Woman: Right, Sabine, we'll see you then.




/] at sea

Unittopic The sea

EXAM SKILLS

SPEAKING Expressing preferences

READING Skimuning Tor main ideus
Introduction to paragraplt headings

WRITING A m||_\-'.\;i|lq charts

Describing diagrams and pictures
STEP UP ACTIVITY
LANGUAGE/GRAMMAR  prefer ... i ...

\cademic Reading

[nouns and gerunds)

Adjectives — comparatives and superlatives

while whereas. on the other hand

EXAM TASKS
Part 1 Topics

Academic Writing Task 1

Sentence L‘fll'il')ll'ﬁnll

JELTS TEST PRACTICE

Academic Writing Task 1
Deseribing a diagram

Cxpressing preferences S8 page 24

“im: To provide further practice for Part 1 Speaking, using

sammon ways of expressing preferences.

L=3 The focus here is to get the students thinking
about the different sides to this topic. The
categorisation below may not be the only way to
classify the words.

ANSWERS

beach shipping marine life
urrents boat dolphin
ifeguard captain octopus

ocks cargo Organisms

salt lighthouse plankion

sand oceans seaweed

shell sailor shark

shore ship

tide

wave

[

Refer students to the langnage they covered in Unit
2 when describing food, e.g. I prefer meat to fish. I
can't stand the smell of fish. Remind them that it is a
good strategy to offer a little extra information when
answering in Part 1, but only information that relates
to the question asked.

Skimming for main ideas SB page 29

Aim: To introduce the students to the skill of recognising a
main idea in a paragraph. This is useful both in the Reading
test, where paragraph headings are common question types,

and in Writing tasks, where the ability to paragraph
appropriately will earn the candidate a better mark.

1 The text on page 29 of the Student’s Book is at the
IELTS Academic Reading level. though somewhat
shorter than in the real test. Note the source at the
bottom of the text. typicnl of this genre, i.e, a
textbook. journal or encyclopaedia, to help students
answer where they might find such a text.

2-4 Encourage the students to stick to the
recommended timings here, which will increase
the pressure on them, and make them aware of
the need to do things by the clock.

ANSWERS

2 b

3 Possible answer: The seabed

4 Para B Main idea: How the seas were formed
(this would also be a possible heading)
Para C Main idea: The first sea life (this would
also be a possible heading)
Para B Possible heading: Chemical content of
the sea
Para C Possible hieading: Origins of marine life

Possible title: The sea / Origins of the sea

6 The aims of this exercise are vocabulary
development and understanding paraphrase.

ANSWERS

6 a peak e surface
creatures f fossil
¢ immense numbers/ g marine
vast munnbers h continents

d minute /mai‘njuzt/
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Unit 4 Al at sea

N (ELTS READING |

Sentence completion S¢ page 30

Aims: To introduce the sentence completion task and suggest
how to approach this type of question. To exploit the text
further, looking at main ideas and paragraph headings. To
illustrate the use of paraphrase in IELTS questions.
Sentence cmr)pletim] is similar to SUMIary ct’)mplt-ﬁ(m.
without the textual coherence of the smmmary. Each
sentence can be rephrased as a conventional question.
to be answered in three words.

Step 1

Point out how the words of similar meaning have been
underlined in the first paragraph and in gquestion 1.
“The first sign of civilisation” has been expressed in the
question as a ‘welcome sight‘. Remind students that
their answers must always be words that are found in
the passage.

Step 2

2 ships and cargoes

Discuss the ironv of this statement, i.e. the fact that
commerce and trade was ac tually more important than
saving lives and was the driving foree behind the
building of lighthouses.

This illustrates neatly the need to read and understand
the text in order to answer this type of question
correctly. If students simply guess at the answer, they
might be lempted to write ‘to protect pe« 1p|9 or ‘to
protect sailors’. Both these answers would be wrong.

Step 3
ANSWERS
3 satellite navigation technology
4 Spain
5 Christopher Columbus™ uncle / Antonio Columbus
6 a sandy seabed / sand
7 computerisc*d (marine) charts

IELTS ) 1 (i
\ mfo

‘—-—._...r’

 question type

ment be ¢

.'_'-" r__.f‘.'t?"-,'".'!'lf"f- on paragrapli headings,

which is a common question fype

Extra activity

Students shonld read the text again and make a note of
the main idea ol each paragraph. Get the students to
write their paragraph headings not in order of
sequence, on a piece of paper, and ask their partners to
match the headings to the paragraphs.

Suggest they think of an appropriate title or heading
for this article, based on what they feel to be the
essence of the text.

POSSIBLE ANSWERS

1 Lighthouses create a link with the past

2 Lighthouses protect the interests of shipping
companies
The evolution of the lighthouse
Early history (')'l[i'_;{lﬂll(lliﬂt'!s

3
4
5 The influence of [talian lighthouses
6 The challenge of building on sand
7 The role of technology

Title: A brief history of lighthonses / Lighthouses
thr()ugh the ages

A1\ atb I \
Making comparisons SB page 31

Aim: To revise comparative structures, which are used in all
IELTS modules, particularly Writing Task 1 and Speaking.

1-2
ANSWERS

more varied, the highest. the

1 Paragraph A:
dt-ept-'-st_ the biggest
Paragraph B
Paragraph C:

rarer, saltier

the biggest, the smallest, bigger

2 a the most significant d the spiciest
b more convenient; less personal e better; better
o !!IIil‘i\'t"‘T'

While, whereas, on the other hand

3—4 This is a brief overview of how ideas can be linked
using these discourse markers. They are useful for
ma]uug cornparisons and a very v: alable resource
when answering [ELTS Writing Task 1 or 2.

ANSWERS
e On the other hand
f Whereas
g whereas

h While

4 a Whereas
b On the other hand
¢ While

3 1
d whereas
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Academic Writing Task 1: Analysing charts SB page 32

Aim: To introduce students to the important skill of analysing
different types of charts and identifying significant features.
1-2 In real-life reading, e.g. when reading a
newspaper, we often come to a graph or table
with some background interest in the subject.
In the IELTS test. candidates need to read the
graphs with a degree of interest in order to m.tl\r
sense of the data and be able to describe i

__ANSWERS

b for their gardens

1 a for washing clothes

2 a A pie chart is an analogue chart. The
segments are percentages of the whole. i.e.
together they represent 100%. In a bar (h.ll‘t.
the values are given along one axis. and each
bar represents what is being compared or
measured along the other axis. They do not
necessarily add up to 100%.

b Both charts describe water usage but in
different situations. B is a snbsidiary of A.

¢ The different ways in which water is used in
households/homes.

A, because it includes the information in B.

e The fact that irrii__fu{inn uses the most water
and the disproportionate amount of household
water used in gardens and swimming pools.
(Other answers are possible.)

= After the students have completed the paragraphs,
Iraw their attention to the use of the linking words
while and whereas in the paragraphs.

a water usage/consumption
b household water usage/consumption

¢ higher/larger d irrigation e mdustry

I=

S! \"f".._L A«nuﬂm. -_;'.'L

From Chart B we can see that by far the largest
sroportion of domestic water, well over 50% in fact,
soes into gardens and swimming pools. Drinking
wid cooking account for a smaller volume of water
consumption than personal hygiene and clothes
vashing, which together make up about 25%.
\ very snmll percentage of water is used for other
irposes which are not identified in the chart.
When read together, the two charts provide a useful
verview of water use in Australia.

Unit 4 All at sea

Describing diagrams and pictures

Aim: To prepare students to describe information contained

in a diagram, using a skeleton paragraph.

5-6 Discuss what is meant by the term eross-section.
Make sure the students can understand the
meaning of the words labelling the diagram. The
idea here is to show students how to describe the
features of the diagram without copving the labels
word for word. but ineluding all the information.

ANSWERS

5 The diagram is a cross section of the sea shore,
showing the different zones made by high and
low tides.

6 a cross section / profile b low and high
¢ intertidal zone d under water / submerged
e sand dunes

CRA
Academic Writing Task 1 58 page 33

SAMPLE ANSWER
(First paragraph explains what the diagrams show
and describes the first diagram).

The two diagrams illustrate the shape and
formation of the land under the sea. The first
profile provides a cross section of the coast of a
continent beneath the surface of the sea, and
illustrates that the continental shell goes to a depth
of ap[)lo\.umtd 200 metres below sea level. The
land then drops abruptly to the bottom of the
ocean, which is known as the sea floor.
(Second paragraph describes second diagram).
The second diagram focuses on the depth of the
ocean and the amount of light that penetrates to the
bottom. Sea level is shown as O m and the first 200m
below the surface is referred to as the sunlight zone.
This is where the continental shelf ends. Below this
is the t\\-’ilighl zone, which descends for 800 m. The
water temperature shown is Elpl)l"()\jlll;ltt?]}' 5°Cin
this zone. The area between 1000 m and 4000 m is
known as the dark zone, with a water temperature of
1-2°C. Almost no light can penetrate this tar down.
(160 words)

Progress Test 1

Now would be a good point to give your students
Progress Test 1 on pages 66-68.
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ome rain or shine

LISTENING Understanding opinions and reasons
Following a short talk

SPEAKING Expressing feeling — agreeing and
disagreeing
Word and syllable stress

WRITING Describing tables

Using comparatives to describe
trends and highlight details

Writing u letter
STEP UP ACTIVITY Ceneral Training Writing

LANGUAGE/GRAMMAR  Joining ideas

Unit topic Weather and climate
EXAM SKILLS EXAM TASKS

Section 2
Note completion

All parts of the Speaking test

Academic Writing Task 1

General Training Task 1
Task 1
JELTS TEST PRACTICE

Generd Training Writing Task 1
Letter (ol (-rvrnplalint !

LLISTENING

Understanding opinions and reasons S8 page 4

Aims: To build on the listening work done in Units 1 and 3
where understanding key vocabulary will help students to
situate what they hear and work out the context. To enable
students to understand people giving opinions using
expressions of like and dislike.

1-3 On the second listening (exercise 3), make sure
the students can recognise the exact language
used by the speakers to say how they feel about
the weather.

ANSWERS

safe and secure

2,3 T cJv]

2 a X (traffic worse in rain
3 d ¢ rain badly needed
4 " b ! x| gelsoaked /wet clothes

Exercises 2 and 3

Presentar: And welcome to today’s phone-in! So let’s go o our
first caller who is .... Jane. Good morning, Jane.

Jane: Good morning.

Presanter: Now we've been having our fair share of rain this
month. How do you feel about this wet weather?

: Oh. It’s great! I love the rain.

ntar: Oh really? Why's that, Jane?

lane: Well, I just love the sound of it on the window. Especially
when ['m tucked up in bed ... it makes me feel safe and secure.

And do you have a musical reguest this morning?
lane: Yes. I'd like to hear Stormy Monday Blues.
Prasaniar: OK, Jane. Stormy Monday Blues coming up.

Prasenter

Presenter: And our next caller is Bruno. Are you there, Bruno?
Brung: Hi.

Prasantor: Bruno — where are yvou calling from?

Brune: Melbourne,

Presenter: The line’s not very clear, mate!

Brune: That's 'cos I'm calling on my mobile and I'm stuck in the
traffic.

Prasenter: What de you think of this weather we've been having?
fruno: Oh! It's terrible. 1t's driving me mad! The traffic’s always

worse when it rains.

Presanter: Well, we need it, you know!

Brung: Yeah, but not this much.

Frosepter: OK .., so what would you like to hear this morning?

Presanter: So, Brunoe didn’t think much of this weather. Let’s
take another call. Mary!

Mary: Hello ...
Presentor Yes. we can hear you. Where are you calling from,
Mary?

WMary: From a property in the far west of Victoria. We're on a

can you hear me!

sheep farm here.

Presenter: And what do you think of this rain?

Mary Oh ... It's marvellous! It's been dry as a bone here for
months. We desperately needed the rain. We haven’t seen
decent rain for over two years.

Prezenter: Yes — it's terrible for the farmers when there’s a long
drought. But that's a familiar pattern in the bush. Too much
rain or not enough! Let’s play a little song about the rain.

Pr

Let’s take another call. And this time it’s Liz from the
suburb of Carlton in Melbourne.

Liz: Hello!

senter




senfer: Are you enjoying all this rain we're having in
“lelbourne?

No ... Lcan't stand it. I much prefer the sunshine.

ssantar: Why's that, Liz? It's good for the garden.

Yes, but when it rains this much, vou gst seaked going to
«hool and then you have to spend the whole day sitting around
o wet clothes.

swanter: Have you thought of taking an umbrella or a rain coat?

Oh, no. I couldn’t use an umbrella. You look so stupid
wrrving an umbrella. No, ['d rather get wel.

mter: OK, Liz. And what weuld vou like us to play for you
".'t_\"'.)

Swercise 4
mer: OK, o let’s zo to our first caller. Hello! And what's
ur name?
wd where are you calling from?
‘o what's the weather like there today? ...
7 And do you like that kind of weather? ...
. And what would you like us to play for you today? ...
S Sit students back to back for the paired activity so
that the emphasis is clearly on listening.

Before doing the short talk on umbrellas, point out

that Section 2 of the Listening test is always a

monologue and therefore tends to be factual.

Hemind the students of the procedure they followed

a Unit 3, before doing the reading summary on the

Mekong, and get them to turn these notes into

onventional questions and work out what sort of

ord they need before they listen to the recording,

ANSWERS

a shade

b the sun / the heat

¢ the (ancient) Greeks
d Italy

e position in society
f steel (rame
g two (people)

RIPT cp1track1]
ar: Well, with all this rain about, we thought we'd do a bit
research into the origin of umbrellas. Where did umbrellas
we from and why were they introduced? Let's go over to our
«dent specialist, Kerry McCall. What have you got for us on
whrellas, Kerry?
Quite a bit, actually, John. Well ... the English word
brella’ comes from the Latin word ‘umbra’ which means
~wde’. This is because the original umbrellas weren't used to
tect you from the rain, but they were used to protect you from
sun in hot climates such as India, Egypt and China. Carrying
smbrella was seen as a sign that vou were an important
wesun. Ordinary people were expected to bake in the sun!

=rellas were introduced into Europe by the ancient Greeks

Leep them cool, but it was the Romans who first thought to

. them to keep themselves dry! Perhaps there wasn't very

«h rain in ancient Greece! Not like here, eh” There isn't

~ v information available on umbrellas throughout the

e Ages, but by the late 1500s we see umbrellas being used
w=in in Italy. As in earlier days, we find the important people

wz umbrellas because having an umbrella reflected your ...

Unit 5 Come rain or shine

vour position in society. But by the 1600s umbrellas were
common in France and a century later they were everywhere in
Europe. In 1850, the traditional umbrellas, which were made
out of cane, were replaced with umbrellas with a steel frame.
Because thev were stronger, this meant that they could also be
much bigger, and we see the first of the really large ‘man-size’

umbrellas, big enough for two people.
In modern English, the word ‘umbrella’ usually indicates
something you would use to keep yourself dry rather than cool,
but we do also talk about a ‘beach umbrella’, which is obviously
not to protect vou from the rain ...

»

HAING

Expressing feeling, agreeing and disagreeing 8 page 15
Aim: To reinforce earlier work on expansion - in preparation
for the iong turn — by prompting an exchange between
students that involves a personal opinion. To illustrate the
use of intonation, word and syllable stress in expressing
feelings and views.

Further practice

Encourage students to come up with their own examples
of items or situations that they have strong positive or
negative feelings about and set up a discussion.
VRN
Academic Writing Task 1: Describing tables SB pages
36-317
Aim: To provide focused practice in how to read and
synthesise the data contained in a table or two parallel
tables. The work in this unif builds directly on that covered
in Unit 4, on bar and pie charts.
ANSWERS
1 a They provide information about the annual
temperatures and rainfall in two Australian
cities: Brishane and Melbourne.
b The tables are exactly the same in layout and
contain parallel information.
¢ They do not provide percentages. They
provide raw data.

Making sense of the information

2 Students need to learn how to make sense of the
information and produce meaningful, accurate
sentences.
POSSIBLE ANSWERS
Melbourne has a cooler, slightly drier climate
than Brisbane.
January is a warmer month in Brisbane than in
Melbourne.
Melbourmne has a eolder elimate than Brisbane.
The months of April and July are colder in
Melbourne than in Brisbane.

23
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Unit 5 Come rain or shine

3 If necessary, revise the way superlative adjectives are
formed, especially for words with more than one
svllable (i.e. the least / the most).

It Is important for students fo learn how to vary their
lanpuage to avoid sounding repetitive, In these
examples, the word month, which reffects the
column headings in the tables, has been replaced by
the expressions time of yearand perind,

ANSWE

e The driest period in Melbourne is in January,
although the rainfall in that month is only
Lmm less than in July.

f Melboume has the least number of rainy days
in January — only 8 days.

g Brisbane has the most rainy days in January
and the least rainy days in ]uly, that is 14 days
and 7 days respectively.

In Melbourne, the hottest month is January.
The coolest time of vear in Melbourne is in
]uly.

July is the coolest time of year in Brisbane.

The wettest period in Brisbane is in January.
The driest period in Melbourne is in January.
Melbourne has the least number of rainy days in
January.

g Brisbane has the most rainy days in January and
the least rainy days in July.

o W

-~ ® O O

Including relevant data

4 This shows students how to select data from a table
to illustrate trends or relevant information.

Students need to show that they have read and
understood the tables. Being able to select
appropriately from the data. rather than trying to
include it all is very important. This is particularly
relevant if the tables or charts contain a lot of raw
data, as those on page 36 do.

If they do not include some of the actual figures or
facts in thelr Task 1 answer, candidates are unlikely
to score above Band 5 for content. They will also
lose marks if they quote figures which are
inaccurate.

JELTS
info

Note also that the data in these tables needs to be
read with the understanding that January is a
summer month in the southern hemisphere.

POSSIBLE ANSWER

Joining two different ideas

5-6 This provides a simple model to help students link
information to improve the readability of their
writing. This skill is nseful in both Academic and
General Training writing tasks.

POSSIBLE ANSWERS

6 a There are more rainy days in July in

Melbaurne than in Brishane. However, in
January Brisbane is the wetter of the two
cities.

b October is the wettest month in Melbourne,
whereas [anuary is the wettest month in
Brisbane. They both have an average of 14
rainy days at these times.

¢ July is the coldest month in both Brisbane and
Melboume, buthowever the maximum
temperatures in Brisbane are considerably
higher than in Melbourne.

d In Junuary. the amount of rain that falls in
Brisbane is much greater than in Melbourne
althongh Brisbane has only six more days of

rain.

e There is a difference of only $°C between the
maxinm and minimum temperatures in
Brisbane in summer, whereas in Melbourne
the difference is larger. On the other hand
this difference decreases in winter in July.

4 a In Melbourne, the hottest month is January,
when the average temperature goes as high as
26 °C during the day.

b The (ﬂ[)lt.‘.‘\t time of year in Melbourne is in
July. At this time of year. temperatures drop
to as low as 4 °C,

¢ July is the coolest time of vear in Brisbane,
but even then the minimum average
temperature does not go below 11 °C.

d The wettest period in Brisbane is in January,
when they receive 169 mm of rain.

Writing a paragraph

7 This provides a skeleton paragraph as a model on
which students can build a second paragraph.
Point out how the writer has included only two
picces ol data in this paragraph although there are
16 examples of temperature in the two tables.

ANSWERS

c 11°C
d colder

a warmer
b temperature
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Both Melbourne and Brisbane Iun e a good annual
rainfall. Brisbane, however, receives almost twice as
much rain as Melbourne, while it has fewer wet
days. The wettest months in both cities are January
and October, although neither city has a totally dry
season, u(:('()]‘djng to the data.

Step
upto

Task 1 SB page 38

Aim: To familiarise students with the requirements of Task
1. To take students through the steps involved in writing a
General Training Task 1 answer, using the vocabulary and
ideas covered so far in this unit.

Step 1

Look at the exam task and point out that there are
Jways three bullet points to be addressed.

Step 2
stress the need for students to use their imagination.
Step 3

“xplain to students that it is often useful to follow this
“pe of approach.

POSSIBLE ANSWERS

storm/flood/hurricane

the rooffhouse
frightening/annoying/distressing
loss/angc ‘t/fear

damaged / flooded / burnt down
repairs

renovate the house / improve it

in the holidays / can come and paint
drop me a line / give me a ring

O a0 e

=g ™

Steps 4 and 5
Time the students while they complete the letter. No
wore than 15 minutes should be allocated to this task
nd they should allow a couple of minutes to proof-
1d their work. Further practice in writing in narrative
-5}16' is covered in Unit 7.

@/ELTS
' lnfa

Unit 5 Come rain or shine

c AN - L\u AJ
s g I[I 4y

Dear Anna and Leo,

We were shocked to hear from Lara about the
storm that hit your city recently and the damage
done to your house. How awful to come home from

your holiday to find the roof blown off the house!

[ understand how you must feel, as we had a
similar experience a few vears ago when there was
a sudden electrical storm here in Svdnev. I came
home from work to find that a tree had fallen on
top of the house and all the windows were hroken.
Fortunately the insurance covered the cost of the
repairs, but it was still very upsetting.

I suppose you have to think positively in situations
like this and look at the opportunity you have to
improve your house — give it a new look. If we can
do anything for vou in the holidays, we'd be happy
to help.

Drop us a line and let us know.

Best wishes, (132 words)

INY,
\¥a

General Training Writing task 1 S8 page 39

CARMP

C\A)

SAMPLE ANSWER

Dear Sir,

I have just returned home after spending three
nights at your hotel in Paddington. The staff were
very [rie mll and the location is extremely
convenient, However, [ feel 1 must e Xpress my
dlmppomtment about the room.

As we all know, London is experiencing a very
warm summer this year, with temperatures around
30 °C last week, which is quite unusual. As a result,
it was very hot in my room on the sixth floor.

Because of the extreme heat in the room. I had to
leave the windows open all night and so it was very
noisy. as the hotel is on a main road and the tratfic
never staps in | ondon. (.J(Jrlﬂf.q:!c?ﬂf]}; I got very
little sleep over the three days.

I think it would be a good idea to install an air-
conditioning system in the hotel. This could also be
ased as a heating system in the winter and would
certainly make the rooms more comfortable.
Perhaps vou would consider giving me a discount if
1 come to your hotel again.

I look forward to hearing from you.

Yours faithtully, (185 wortdls)
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Unit topic  Business and finance
EXAM SKILLS EXAM TASKS

READING Following a sequence of events
LISTENING Identifving trends
WRITING Trends and verl tenses

Tenses and time references

STEP UP ACTIVITY Reading

Academic Writing Task 1
LANGUAGE/GRAMMAR  Verhis and prepositions used to
describe trends
Simple past. present perfect and
future tenses
Impersonal fitures

Multiple-choice diagrams

Tusk 1: Describing a bar chart

Flaw chart cormpletion
Naote !.‘t')l‘ll]'ili‘[il"nli
Describing a bar chart
IELTS TEST FRACTICE
Academic Writing Task 1
Describing a line araph and pie chart

READLN

Following a sequence of events 58 page 40

Aim: In this unit, students move on to a longer text that
comprises a short historical account. The information
presented is still largely factual and the Step up activity
targets factual information; however, it is worth pointing out
that the last two paragraphs have a different theme from
the rest of the text and that some opinion is evident here,
cued by expressions such as almost everybody would agree,
some experts praise, the most attractive are said to be, etc.

To introduce the subject, ask students to look at the
banknotes at the bottom of the page. Which do they
find the most attractive? Who or what should be
represented on a country’s banknotes?

First reading

Before students read the article. ask them to look at
the title and subheading and predict what the article is
going to be about. This is a key reading skill that should
be used for every Reading passage. The title and sub-
heading of IELTS Reading passages are intended to be
helptul to candidates.

Point out that ‘banknotes” are countable, whereas
‘paper money’ isn't.

Students should use a number of strategies for dealing
with unknown words, e.g. ignoring them, guessing the
|“L'Z|.|]il'lg |l4.g4 ,”’f"”:'r H!(’Hl("l/, ‘r,l;'”[,l(”;jh'_’_‘,_ -‘.’_\‘i_'h(“lg(’f.

deducing the meaning from context (e.o. commodities,

line 15).

ANSWERS
a value b currency ¢ exchange d change
e inflation f trade g account
h paper money i bill j banknotes k prices

IELTS)) 121 Fescingpessages cnt

pred IELTS READING

Flow chart / note completion SE pags 41

Aim: To show that, like summaries, flow chart questions
usually focus on a section of the passage, so skimming/
scanning skills are needed to locate the answers.

Steps 1 and 2

Remind students of the importance of analysing the
l:rmnpl‘\' in order to decide what sort of information to
read for (see Unit 3), Time them, if the class level is
appropriate.

Point out that this is similar to summary completion
and that the words that students need to look for will
be factual and usually nouns.

Step 3

Discuss the prompts as a class and then do questions
1-6. With lower level classes, o over the answers
before moving on to the second set of questions.
Discuss reasons why certain answers would be marked
wrong. Warn students not to repeat the in their answer
to question 5 — this would make the answer four words,
and therefore wrong.



ANSWERS

1 two of the following: shells, butter, salt
2 (the) Chinese
3 Kublai Khan

4 Sweden

5 Bank ol England

6 (the) euro

Unit & Value for money

¢ end of paragraph 5: Nowadays. national banks
realise that the quantity of paper money they
issue has to be regulated.

d paragraph 7: Alm(_i.s't cverybody ;chmld agree that
America’s should be at or near the bottom.

Step 4

Questions T-13 should be used to revise reading for
Lctnal detail (see Unit 3). Go over the answers and
discuss the strategies students nsed to find the answers
s a follow up.

“ote how this second set of questions targets
wlormation at the beginning, middle and end of the
passage. However, the questions in each set come in
S same order as the information in the passage.

DieLrs

- info
S~

Answers must be taken i the Keading passage,

must be three words or less and must be spelf

correctly in order to get the mark. For question §
both words would be nesded to get the mark.

ANSWERS

mm

11 smaller countries
12 Australia
13 Hong Kong

7 14 hillion
8 12/ twelve
9 gold. silver

S TENTIVG R

Identifying trends 5B page 42

Aim: To introduce students to the concept of a trend and
to familiarise them with the verbs and prepositions used
to describe trends. Students need to know these verbs
because they wili almost certainly need them in their
Writing test as well.

1 While doing this class activity introduce other verbs
or phrases such as all-time high.

ANSWERS

7elf

le 2h 3¢ 4 bh/d 5e/l 6a

2 This pair activity could be varied by asking one
student to close their book and draw a graph
d(_(.mdmg__\ to their partner s L_|(4.5|:,1‘1ph(_)11. [.nc.(_)urag__{c
students to use linkers in their oral descriptions,
such as while and whereas.

10 printer (¢
el w3 ANSWERS
: = la 2c¢c 3a
£xira activity
you have time, get the students to identify some RI -~ : ;
A L] ] i "

“leas’ in the passage by underlining a sentence or part
¢ a sentence that has the same meaning as the

watences below. Having read the passage and done the

TELTS Reading tasks they should know quickly where
o look for these ideas. so you could time them. This
wonld prove useful practice in the skill of
derstanding paraphirase. which underpins many
(ELTS guestions.

& People have always looked for something to help
them trade.

5 Paper was used as money almost as soon as it was
invented.

« Modemn banks understand that it is important not to
print too much money.

d Most people think that the US dollar has an
uninteresting design.

ANSWERS

a paragraph 2: The search for a means of
(exchange) is almost as old as mankind.

b paragraph 3: The idea of using paper as money
is alimost as old as paper itself.

W

Speaker I+ You may think that people’s spending doesn’t change
very much over the yvear but, as you can see froem this graph, it
does vary. There are two distinet periods when we spend more
and that’s in the second and fourth guarters of the year ... vou

¢ these two peaks. Otherwise the pattern is fairly stable.

Speakar 2. There are always fluctuations in our staff absentee
rate. It's often affected by viruses that go round the office ...
coughs and colds, that sort of thing. They result in periods
when a lot of stall may be off at the same time. Over the first
four months of this year, for example, the figures show that
considerably more staff were off sick in Januarv — that’s a bad
time for illness — but then numbers gradually declined and in

Speaker 3 And what about trade? As you can see from this
graph, our data shows that between 1997 and 2000 China’s
International trade levels rose dramatically in comparison with

global trade, which showed steady but less significant growth.
4

ANSWERS

1 US/Canada—b
3 South America —e
5 India-c

2 Europe —
4 Pacific Rim —-d

27
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Unit 6 Value for money

Sales direclon: So, let’s have a look at hrw. the company has done
over the year. This graph compares sales for most of our holiday

destinations.

Az vou can see, sales of cruise holidays to Canada and the US
did moderately well. They fluctuated throughout most of the
year, then there was a slight dip towards the end of the year.
However, this sector ended the year at an all-time high.

After a disappointing start, interest in our European package
holidays increased in February and continued this trend,
peaking in May. After that. there was a slight fall, after which
sales stabilised for some time. Unfortunately. the last two
months of the year saw a dramatic drop in sales.

Now, our biggest growth area last year was South America.
Sales of holidays to places like Brazil and Argentina rose rapidly
in the first half of the year and even though they levelled off
mid-year, the sector remained stable until the end of the year.

For some reason. the number of long-haul flights to Pacific Rim
destinations plummeted at the start of the vear. Then, things
hit a fairly low plateau until August, at which time they
underwent a steep rise, ending the year at quite a high point.
Lastly, India was a popular tourist destination and flight sales
rose in the first few months of the year. However, this situation
didn’t last and sales fell rather dramatically after that. This
trend stabilised towards the end of the year, however, and there
are signs that it will improve next vear.

WRITING |

Trends and verb tenses S8 page 43

Aim: To review the tenses commonly needed to describe
data in Academic Writing Task 1 and to identify the time
phrases that prescribe the different tenses.

1 Graphs and charts often show future statistics which
students find difficult to deseribe. This model should
help them.

2 Go over the impersonal [utures in the Grammar box
and. if appropriate, introduce the alternative of using
it as a subject, e.g. It is predicted that ... + will ...

ANSWERS

1 spend, has risen, spent, spent. is expected. will rise

2 Possible answers

a are prec dicted to rise
b will tuke up / give up
¢ is expected to fall
d Tour operators predict that
3aPS bPP cPP dPS ePS fF gPP
hF iPS jF kF | PP

4 Possible answers

a show /indicate f have changed
b is predicted g predicted

¢ to fall h will come

d came from i is likely

e were produced j is expected

S ACADEMIC WRITING

Task 1 S8 page 44

Aim: To take students through the steps involved in writing
a Task 1 answer and to help them format their response.

mfo /

chart will appear quite 5&'4{,(”:!1';3;.1«4 d lo
ot they

0o ,-'(“D ‘Ir!, |(}Sﬂ m ,‘2”1
y intempret the mm
ey misread the axes or th

mation correctlv. in this case,

10 express LIS nfor mis sia ﬂ'J?L
n of the population for individual members of the

d could resuft in a band score

nbined with other errors.

Step 1

This could be done as a paired oral activity. Train
students to ask themselves basic questions such as
these before they start writing. This type of task
analysis will help them avoid content and grammatical
errors. However when they write their answer, students
should not give a detailed explanation of what the axes
represent.

Step 2
Beginning with an explanation of what is shown in the
diagram is always a good organisational feature.

Step 3

Explain that this sentence should give the reader a
general overview of the information. If no trend is
shown, other points may be relevant.

Step 4

Show students how and why the graph has been
divided. Point out that the number of paragraphs used
depends on the amount and type of information that is
shown. In the IELTS Practice task on page 45 of the
Students Book. for e mmpie there are two inputs and
so it may be more logical to divide the information by
using one paragraph for each input (although this is not
always the case).

Step 9

Note that a concluding sentence is not always necessary
and need not torm a new paragraph. Stress the
importance of NOT oftering a personal interpretation of
the data. although a small relevant point can be
provided in the conclusion to help round oft the answer.

SAMPLE ANSWER 1

Note: This answer is less than 150 words because
this first Step-up task is not a full exam question.
(The opening paragraph states what the graph
shows and describes the main trend.)

The graph is about the number of people in China
who own vehicles. It provides tigures between 1987




and 1999 and it shows that the number of privately
owned vehicles increased significantly over this
period.

(The next two paragraphs describe the trend in more
detail and highlicht it with data from the graph.)
Between 1987 and 1991, this rise was egradual. For
example there were just under 500 vehicles per
million of the population in 1957 and this figure
rose to 1,000 in 1992.

However, over the next eight vears the increase was
much greater and between 1992 and 1999, there
was a sharp rise in vehicle ownership. By the end
of 1999, there were just over 4,000 vehicles per
million of the population.

(The final sentence draws a simple conclusion from
the data.)

Judging from the data in this graph, the trend is
likely to continue in the future.

(122 words)

SAMPLE ANSWER

This is a full answer.

The first two sentences form the opening
paragraph that states what the chart shows and
describes the main trends.)

The chart shows the changes in the sales of video
material / DVDs, games software and CDs around
the world in billions of dollars over a three-year
period. 1t can be seen that the sales of videos /
DVDs and games software have increased, while
the sales of CDs have gone down slightly.

The next two paragraphs describe the trends in
more detail and highlight them with data from
the chart. )

Between 2000 and 2003, the sale of videos and
DVDs rose by approximately 1.3 billion dollars. In
2000, just under 20 billion dollars wortli of these
items were sold, but in 2003, this figure had risen
to a little over 30 billion dollars.

The sales of games software also rose during this
period, but less sharply. Sales increased from about
13 billion dollars in 2000 to just under 20 billion
dollars three years later. By contrast, during the
same time penod the sale of C1s fell from 35
billion dollars in 2000 to about 32.5 billion dollars
in 200:3.

(152 words)

Unit 6 Value for money

PRA
Academic Writing Task 1 S8 page 45

SAMPLF ANSWER
(The first sentence introduces the topic of the pie
chart and graph.)

The pie chart shows the worldwide distribution of
sales of Coca-Cola in the year 2000 and the graph
shiows the change in share prices between 1996 and
2001.
(The second paragraph describes the pie chart. As
there is not a lot of data in the pie chart, it is
possible to mention it all.)
In the year 2000, Coca-Cola sold a total of ]
billion cases of their fizzy drink product umld\nde.
The largest consumer was North America, where
30.4 per cent of the total volume was purchased.
The second largest consumer was Latin America.
Europe and Asia purchased 20.5 and 16.4 per cent
of the total volume respectively. while Africa and
the Middle East remained imI\ small consumenrs
at 7 per cent of the total volume of sales.

The third paragraph describes the graph and
outlines the trend over the five-year period. Note
that not all the data is mentioned. No obvious
conclusion can be drawn from the data.)

Since 1996, share prices tor Coca-Cola have
fluctnated. In that vear, shares were valued at
approximately $35. Between 1996 and 1997
however. prices rose significantly to $70 per share.
They dipped a little in mid-1997 and then peaked
at $80 per share in mid-98. From then until 2000
their value fell consistently but there was a slight
rise in mid-2000. '

(166 wores)
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jgnorance Is bliss

Unit topic  Education and learning

EXAM SKILLS EXAM TASKS
WRITING Forming ideas Planning a Task 2 answer
SPEAKING Civing a talk Speaking Part 2

Pronunciation check: past tense
endings /1d/ /di A

STEP UP ACTIVITY Rending Paragraph headings
LANGUAGE/GRAMMAR  Narration and past tenses IELTS TEST PRACTICE
used to + mfinitive General Training Reading Section 2

Sentence completion
l“:u':lﬁnlph headines

Step m_ it doesn't eriticise them for over-dependence on

them. In both cases the kev words in the headings
Paragraph headings S8 page 46 are wrong, and the tone of the headings is negative,

Aim: To show students what is being tested in this Reading which the paragraph isn't.)

task and to offer an approach for handling the questions. ANSWER
This task type is common to both the General Training and The answer is e because the paragraph is giving
Academic papers. advice and recommends that teachers do this.

To get going

b £ e o . Steps 1 and 2

T'his section is intended to sensitise students to some ol

the different types of headings that can oceur in the test.  As students underline key words, warn them of the
dangers of matching vocabulary without checking the
topic and main idea(s). For example, the word
resoureoes 0ccurs in |1;||'a_f.{1';1p11 A but iv is not the
heading for paragraph A.

1-2 Give the students an appropriate time to do
exercises 1 and 2 and then discuss the difference
between the first set of topic-based headings
(exercise 1), which are noun phrases, and the

second set of theme-based headings (exercise 2), ANSWERS
which are verb phrases and rely on an The key words in the headings are:
understanding of the main ideals). i extra-curricular (a common term meum‘ng
ANSWERS ‘putside the normal curriculum’)
i b 2 4 ii independent
iii who / responsible / learning

, ) } . iv resources (equipment/facilities supplied by the
3 Explain that the “Paragraph headings™ type of task is

sometimes used to test understanding of the writer’s
purpose. When students have done exercise 3. ask if
they think the writer is a) being critical, b) giving
advice or ¢) expressing anxiety. (The answer is b.)

ANSWER

L'(]”(‘_‘_I(‘.’
v teaching styles
The answers are:
Paragraph A — heading ii
Paragraph B - heading iv

The main idea is in the first sentence.

ANGUH 1EL |

4 After you have checked students” answers, ask them Narration and past tenses & page 47
what is wrong with the other two headings. (Heading
a is wrong because there is nothing about failure in
the paragraph: heading b is wrong because although
the paragraph mentions that students use computers,

Aim: To build on the review of past tenses in Unit 6. In this
unit, the focus is on narration, which may be required in
various parts of the test.



ANSWERS

1 When I was a Form 4 student, my favourite
teacher was Mrs Huxley who taught History and
EIIU'HS} I reme ‘mber she alw ayvs wore very bright
L‘()l()ul\ and she used to make us laugh by acting
out some of the scenes from the historv books.
Mrs Huxley didn't bore us like other teachers
because she was so enter taining. Also, you could
always tell that she had done a lot of preparation

before each class, which made us feel special.
Since I became a teacher myself. 1 have thought
about Mrs Huxley a lot. She has left the school
now and I wonder if she realises that her old
students haven't forgotten her!
2 a have thought / has left / haven't forgotten
b was / taught / wore / used to make /
didn’t bore / could / made ¢ had done
31b 2a 3¢

3 If there is time after exercise 3. turn back to page 24
of the Students Book and look at the tenses in the
article Mekong Magie. Ask students to identify
examples of the nse of these three tenses and explain
why they are used. (There are also useful examples
of passive structures in this text.)

4 Alternatively, get students to write their own
d('SC]’ipfi()Il of a teacher t]':t*}' have known.

SAMPLE ANSWER

When I was a student at South College, my least
Lavourite teacher was Mr Finn, who le ctured in
Craphics and Fine Art. I remember he always gave
15 lots of homework and hie used to shout a lot. Mr
Finn didn't believe in groupwork and he never gave

s any personal help. [ could tell that he had never
tanght before because he was so dull. Unfortunately,
I haven't taken any interest in Art since that time.

3 This consolidates the tense review.
ANSWERS

simple past (past event now
tinished)

present pertect (long past
event, not finished)

simple past question

simple past / past perfect (the
expectation came before the
completed course — one past
event preceding another past
event)

present perfect (past long-
term situation related to

a took
b has taken
¢ did you come

d expected /
had expected

e have lived

present situation)

Unit 7 Ignorance is bliss

f Have vou present pt*rfect (recent p;lsﬂ

applied
had already past perfect (one past event
left preceding another)
[ ]
Y 1Y A

Academic and General Training Task 2: Forming ideas
SB pages 4549

Aims: To introduce students to the format and requirements
of Writing Task 2 and to provide them with a number of

strategies for planning their answer. To focus on paragraph
content and to initiate practice in timed paragraph writing.

Dieers)
infa

To get going

1 The purpose of this is to introduce/revise some of
the kev vocabulary related to this topic. It also
reminds students of the need to widen their
vocabulary, to use adjectives (and adverbs) and to be
aware of collocation.

ANSWFERC
ANSWEKS

low-tech {equipment)

preu'riuul (et mrSt’/'uppmuc]‘a )

optional (course)

old-fashioned (methods/approach/course/
equipment)

relaxed (approach/lecturer)

collaborative (learning/approach/methods)
g passive (students)

0O 0 g o

=+ @

Using your imagination and experience

2 Highlight the need for students to draw on their
personal knowledge and experience when answering
this t}‘pv of question.

3-6 After the picture exercise, stress the need to think
simply and refine ideas so that a few core ones
remain. Use the table
each category can become a paragraph theme,
which is then supported by the examples shown in

in exercise 4 to show how

pictures A and B.

31



Unit 7 lgnorance is bliss

ANSWERS SAMPLE ANSWER
4 picture A picture B Students can be assessed in a number of ways but I
Sirnitiure aldfashioned riedern think the fairest form of assessment is testing. If

students have to do examinations, they cannot easily
cheat, whereas continnons assessment is difficult to
mark and monitor fairly. Generally, examinations

appearance teacher smart  teacher casual —
— suit and tie no tie

teaching/ formal — whole  informal - give more reliable results than other forms of
learning style  class, lecture  individual, agtessent.
Pelitcly Some education systems emphasise discovery
hehaviour passive active learning. while others tend to spoon feed their
5 a formal b rows c different d groups students. In my view, it is better to learn things
e together/collaboratively vourself, through your own experiences, because you

are more likely to remember what you have learnt.
Also, discovery learning is less passive than rote
learning and, therefore. more enjoyable.

6 Sample paragraph
The way teachers dress and the clothes they
wear Lave also changed a lot. Teachers used to
be very smart. Male teachers often wore a suit

and a tie and female teachers liked to wear snits DL A
sometimes too. But trends have changed and S
many teachers seem to dress quite casually. Part 2: Giving a talk sB page 50

They even wear jeans sometimes, although many

p(-‘t:[')lv still don’t like this Aims: To familiarise students with the format and

requirements of Part 2 of the Speaking test. To build
A : — students’ confidence in making timed speeches and to
Brainstorming opposing ideas encourage them to use the preparation time effectively.

7 This demonstrates another approach to planning,

Pronunciation check

Again. the emphasis is on reducing ideas down to ANSWERS
key ones that can be developed and supported. If e ¥ ;
o s , - 1 [1df [df ft/
you have more time, set another question to - —
s 1 = . . + . S He arf T | e
brainstorm within a time limit. aliended payec kept
ANSWERS expected arrived fixed
e spilled bumped
b independent / individual ¢ examns turmed laughed
d theoretical e written f passive enjoyed promised

8 Note that the term theme is used in this section and Talking for one minute
that students are now being encouraged to come
up with some opinion-based support. This will be
developed in future wmits. Students can plan
independently and then have a look at each others’
ideas.

2 These questions are designed to help students start
talking and should not be treated as Part 2 prompts.

3 As a warm-up to this activity, brainstorm words
related to the topic of education.

POSSIBLE ANSW g,
exaims — fairer / more objective / sense of @IELTS )\ wa 5
achievement [nfo J/ lack of pr
discovery and research — more meaningful to ~— ysethe
student / less passive / easier to remember for longer and cover all the points

1S

u

9 Before students write their own paragraphs. read
through the paragraph in the book with them and . . )
point out how the writer uses certain expressions to General Training Reading Section 2 B pages 51-53
compare and contrast the theme of group versus ANSWERS
independent leaming. e.g, rather than, if ..., 1 €150
whereas, more ... than. Encourage students to use Enalish
similar expressions to link their ideas. ol

2 reference number 3 Additional

4 two/2 weeks 5 accommodation

6 three/3 months 7 academicyear 8 vi 9 ix
10 vii 11 vin 12 i 13 i




it as a fiddle

Unit topic  Health

EXAM SKILLS
- LISTENING Listening tor specilic information
WRITING Describing data using noun phrases

STEP UP ACTIVITIES Speaking

Listening Section 2

Conditionals 1 and 2

will weeuld

candeouled

Adverbs/adjectives for describing trends

LANGUAGE/GRAMMAR

EXAM TASKS

Acadeniic Writing Task 1

Speaking Part 2

Note and chart completion

IELTS TEST PRACTICE

Academic Reading Section 2
Paragraph headings
Sumrmary completion {no bank)
Short-answer questions

m_ W 4-5 The focus hiere is on the parts of the body students

Listening for specific information S8 pags 54

Aim: To introduce the idea of listening for specific
nformation or detail, through the topic of health and the
Body, focusing on understanding descriptions of physical
pain and discomfort.

2
ANSWERS
a toe b ankle ¢ ribs dshoulder e throat
f wrist g elbow h neck | back | knee

3 Don’t get too caught up in too much medical detail
but remind students of these verbs if they are having
difficulty with this task: pump / breath / digest /
control

ANSWERS

~ single organ which pumps blood
through the body

— sits next to the left lung in your chest

— keeps the blood in circulation

a heart

— the body's breathing organs
— in the upper chest
— ensure the body gets oxygen

b lungs

¢ stomach — large single oroan

— near the waist

— digests food

— organ controlling thought, movement,
speech. feeling and emotion

— in your head

d brain

will hear mentioned in the recordings. and the way
the speakers describe pain or discomfort. Let the
students listen at least twice to the dialogues until
thev have captured all the details.

ANSWERS

2d 4h 5e 6a

3¢

=

S 2 I
bt

2 lingers — very painful

3 dise, back — it feels stiff

4 elbow — it really hurts, it’s killing me

5 ankle — twisted my ankle, swelling, sore
6 throat — sore throat. feel a bit rough

(53 = Y. '[I_;“- cnnin

Conversation 1

it Geel What've you done to yourself?

Man: Oh, it'’s too stupid for words. I hit my toe with a hammer!
Girt Och! That must've really hurt! What does it feel like now?
Wan: It feels like a bad burn. It's agony.

Gl Oh! You poor old thing!

Conversation 2

Girl: T ean’t believe anyone would actually do that!

Man: Yes, it does seem pretty stupid, doesn’t it?

Girl: But T suppose young children are capable of anything and
their fingers are just small enough to fit into a power point.
Man: They can get a lethal shock, you know. 1t's extremely
dangerous and very painful.

Conversation 3
Doctor: Come in, Mrs Johnson. What can I do for you this
evening?

Woman: Well, doctor, 1 think I've slipped a disc in my back or

something.

Ooctlor: How did you manage that?

Woman: Well 1 bent down to pick up a box at work and then I
just couldn’t move ... couldn’t stand up.

Unctor: And what does it feel like now?

Noman: Well, 1 can just about walk, but it feels very sfiff. 33
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Unit 8 Fit as a fiddle

Conversation 4

Coach: Are you OK, Jack?

Hoy: Not really! That big bloke — Number 7 on the other team —
he tripped me up and I fell on my elbow. If [ try to move my

arm it really hurts.

Coach: Let’s get you off the field and have a look. ... Hum ... it
looks as if you may have actually broken it.

Boy: Yeah! It feels as if I have! It's killing me!

Conversation 5

Mre Marks: Come in, Mr Fielder.

Mr Fielder: Hello, Mrs Marks!

s Marks: Now, Mr Fielder, as you know, all accidents at work
have to be reported to the supervisor. So can you tell me exactly

how this injury occurred?

Wr Fielder: Well, I slipped, you see. The floor must have been wet
or something and my ankle gave way and I just went flying.
Mrs Marks: And where did this happen?

Mr Fieldes

In the corridor. Outside the men’s toilets!
Any serious injury?

I - Well, I've twisted my ankle and there’s some swelling.
It's pretty sore.

Conversation 6

a2

Woman

You're sneezing a lot today.

Yes ... I think it's hay fever. And I've got a sore throat.
Man. Either that or your immune system is weak,

Yes. I feel a bit rough. Mayhbe [ should take some
vitamin pills.

Man- Good idea. More vitamin C is what you need! You should

Woman

look atter yourself.

Ste -
S [ELTS SPEAKING |
Part 2 SB page 55

Aim: To build on the work done in Unit 7 on how to prepare
and give a talk.

To get going

This tunctions as a brainstorming activity for the
Speaking Part 2 task below.

Step 1

This focuses on the need to address all three points on
the card.

Step 2

Although students have only one minute in the real
Speaking test, it is worth spending five minutes on the
preparation stage here to reinforce the importance of
making some useful notes before lannching into Part 2.

Step 3

Remind students to keep an eve on the time when
giving their talks.

Step 4

Play the Speaking test model. Part 2 (CD 1 track 22).

For the recording script. please go to www.cambridge.
org/elt/stepup

HINUUH i \

Will/would, can/could 58 page 56

1 Make sure the students are familiar with the
differences between conditionals 1 and 2.
ANSWERS

e would

a would b will ¢ would d will

2 Go through the common uses of can in the negative
and past simple forms in the Grammar box. If
further work on modal verbs is needed, refer to a
oood grammar book. such as English Grammar in
Use (Camrige University Press).

ANSWERS

a can b could not / couldnt ¢ can't
d Cant you...? e could not/ couldn’t
g could not / couldn’t

WRIIING |

Academic Writing Task 1: Using noun phrases
SB page 57

f can’t

Aims: To introduce the notion of using noun phrases when
describing data in graphs and tables. To give practice in
using verbs which describe trends with appropriate adverbs
and adjectives. (See also Unit 6.)

QiELrs ¢
\ info / v

y required fo describe data

it can-be that their

ANSWERS

the ageing population

children under the age of ten

the number of births per 1,000 of the

population

d an increase in the spread of malaria in Africa

The cost of theatre tickets remained fairly

stable between (the vears) 2000 and 2003.

b The number of hours of sunshine per day
fluctuated between January and June.

¢ The amount of pollution caused by cars has
fallen slightly over the past 35 years.

d The percentage of women in managerial

positions has risen steadily since 1995.

There was little change in the cost of

theatre tickets between 2000 and 2003.

b There was some fluctnation in the number of

hours of sunshine per day between January

and June.




¢ There has been a slight fall in the amount of
pollution caused by cars over the past 35
years.

d There has been a steady rise in the
percentage of women in managerial positions
since 1995.

Extra activity

For further practice with noun phrases, ask students to
murn the following notes into complete sentences and
underline the nown phrases.

L percentage / children / enjoy / watch / videos /
increase sharply / recent vears

2 visitors / my city / go up / 30,000 / last year

3 there / slight / drop / use / fax machines / 1995

4 between /1990 / 1999 / range / mobile phones /
sale / rise / signiticant

5 people / unemployed / fall / 1 million / 2010

& dangers / sunbathing / likely / increase / next 5 vears

7 motoreyele accidents / plinmmet / 2000 / 2002

POSSIBLE ANSWERS
1 The percentage of children who enjov watching
\1(1@09 has increased sharply in recent years.

2 The number of visitors to my city went up by
30,000 last vear.

3 There has been a slight drop in the use of fax
machines since 1995,

4 Between 1990 and 1999 the range of mobile
phones on sale rose significantly.

5 The number of people unemploved is predicted
to fall to 1 million by 2010.

6 The dangers of sunbathing are likely to increase
in the next five years.

7 The number of motoreycle accidents plummeted
between 2000 and 2002.

0 JELTS LISTENING |
up';o NN

Section 2 S8 page 58

Aim: To lead the students through a full Listening Section 2,
with guidance on how to read and answer the questions.

To get going

The pre-listening questions give students practice in
anticipating what they are likely to hear, a skill which
people draw on all the time in real-life situations. In
the TELTS test the clues to the topic are in the
questions or the illustrations. Students should make the
most of them.

11

Unit 8 Fit as a fiddle
Step 1

Draw students’ attention to the word citizen in question
1, which flags that the answer may be a v, and to
the picture of the man. While the students might guess
the word Switzerland from their previous discussion,
they will need to listen to confirm this.

country,

Step 2

Discuss any problems encountered. e.g. could they
spell Switzerland ? Did they wrongly un( ss the answer
to question 6 as red and white?

TS ot
'-._uIan __

Step 3

The term First Aid appears in the questions, so should
tunction as & topic prompt. Refer students to questions 7
'dlld S ‘lHl(] see ]_{ fl\(’.'v\' Cdn '(l]lti(,‘ip'd.t(‘ SOOI Of the ArNsSwers.

Step 4

Get the students to work out what information is
missing from the chart and how this is linked to the
figures of 21% and 5%. Listen to this part of the
recording and discuss the answers. Draw students’
attention to the fact that the speaker mentioned ‘the 4
Ps’. which should help them to realise that the answers
7 and 8 will begin with p’.

Let the students hear the whole recording again to
verifyv their answers to reinforce their confidence.

ANSWERS

1 Switzerland
2 (basic) medical attention
3 Geneva Convention
4 war
5 against the law
6 white and green / green and white
7 preserve life
8 protect the victim
9 falling/falls
10 poisoning/poisons
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Unit 8 Fit as a fiddle

range or gueston

Il s fo read these

eard in the ord

U

CORDING SCRIPT

Questions 1-6

Chairperson: Good afternoon, everyone. We're delighted to
welcome today a representative from the Red Cross, Mr John
Francis, who is going to talk to us about the work of the
organisation and about some basic aspects of First Aid.

5. Thank you, Mr Bloom. Well, T'd like to start by
giving you some background and then talk about what you
would learn on one of our courses. Er, is everyone familiar with
the work of the Red Cross?

The Red Cross movement was started by 2 man called Jean
Henri Dunant who was a businessman from Switzerland. His
interest in the condition of innocent people caught up in war
began in 1859 when he witnessed the effects of a very grim
battle in Italy. At the time, he organised all the villagers to help
the wounded soldiers and make sure they had food and basic

lohn Fran

gentleman, together with four Swiss colleagues, organised a
conference which laid the foundations for the now famous

organisation. This was the First Geneva Convention.

So that Red Cross workers could always be recognised, they
created their own emblem, rather like a country has its own
flag. They chose a red cross on a white background.

The Red Cross operates in just about every country of the
emblem is internationally recognised as a symbol of protection
and neutrality.

So concerned are the organisers of the Red Cross about the
importance of their emblem that it is, in fact, protected by the
laws of the Geneva Convention. Sometimes we find that the red
cross has been used as a decorative symbol or to indicate first
aid stations but this is actually wrong because using the
emblem for anything other than the international organisation
is actually against the law. Even though we tend to associate a
red cross with hospitals and medical treatment ... which, in a
way, isn’t surprising, ... in Australia, as in many countries, the
recognised symbol for first aid and medical centres is not a red

green background.

Questions 7-10

fohn Francis: Now that's the global picture. But what about the
local scene? T work for the Australian Red Cross and my job is
to train people in basic first aid, which is the name we give to
the initial care of the sick or injured.

There are four aims of First Aid, known as the four P’s. They
are, first and foremost, to preserve life. That is the number one
objective of the first aider. Then, the second aim is to protect
the victim especially if the victim is actually unconscious. The
third ‘P’ is to prevent the condition from getting worse and
lastly to promote recovery. So that's preserve life, protect the
victim, prevent things from worsening and promote recovery.
And we'll be looking at all of those in some detail during the

course.

As a trained First Aider, you could be called upon at any
time because accidents invariably happen when they are least
expected. Unfortunately, by far the most common cause of
injury in our country is on the road, where motor vehicle
accidents aceount for 45% of all accidents. This is followed —
and you may be surprised to hear this — by people falling —
falling out of windows or trees, falling off walls or simply falling
over. Ifalls account for 21% of all accidents. Then there are
accidents that happen at work where machinery is used. They
account for 15% of the injuries. In Australia, water is

unfortunately another big cause for concern. Each year many
people drown in swimming pools or at the beach and 7% of
accidental injuries are related to water. Another cause of injury
is poisoning. Our houses are full of products and chemicals for
cleaning the floor or killing insects in the garden. Small
children are particularly vulnerable here because they cannot
read the warnings on the bottles and so poisoning accounts for
5% of injuries.

Now, as a first aider you need a basic understanding of what
the human body consists of and how it works. So we are going

to start by looking at the organs ...

1) L
ELTS TEST PRACTICE

Academic Reading Section 2 St pages 59-61

ANSWERS

1 ix 7 (dangerous) myths
2 8 buildings
3 iii 9 52/ two dollars (per/a head)
4 iv 10 health budget / money for health
5i 11 health
6 vi 12 ‘burden of disease’

13 lowland (areas)

14 25(%) / twenty eight (per cent)




2 Mhe driving force

Unit topic  The motor car
EXAM TASKS

EXAM SKILLS

| SPEAKING Exp;,uxdin;;{ VOUF answer

| WRITING Comparing data
READING Recognising the structure ol a passage
STEP UP ACTIVITY Reading

LANGUAGE/GRAMMAR  Linkers: so, because (of ). as. since
Comparative/superlative adjective phrases

Part 1 review

Academic Writing Task 1: Describing a bar chart

True/False/Not Given
Summary (with box)
IELTS TEST PRACTICE
Listening Section 2
Note completion
Table completion

PEARIN

Expanding your answer SB page 2

Aim: To encourage students to expand on their responses
n the Speaking test by using a range of the most commonly

5 Remind students that when linking two simple

sentences, so and because are normally mid-
sentence; as and since often occur at the beginning
of the sentence.

ANSWERS

used linking words. (This section is also relevant to Writing
skills.)

1 This is intended to illustrate how linking words
enable us to expand on a topic by giving reasons.

2 After this, it may help to go back to the warm-up
activity in exercise 1 and highlight the reasons/
outcomes.

ANSWERS

‘Lprefer travelling by bike @9it’s much easier.
i - et NS TSI

In my town... well...its very difficult to park

\iezause ol gl ho bl and perking repeiations.

placeGOI nsually take my bike”

\NSWER
AN DWYE N

As and because clauses introduce a reason, while so
clauses introduce the result.

4

ANSWERS

a As b so ¢ because d as/since

a ['m a vegetarian, so I don't believe in killing
animals for food.

As/since I'm a vegetarian. I don’t believe in
killing animals for food.

I'm a vegetarian because I don't believe in killing
animals for food.

b I'm a little short-sighted. so I sometimes need to
wear my glasses.

Since/as ['m a little short-sighted, 1 sometimes
need to wear my glasses.
I sometimes need to wear my glasses because
I'm a little short-sighted.

¢ I don' like busy cities because I spent a lot of
time in the countryside when I was a child.
As/since 1 spent a lot of time in the countryside
when I was a child, I dont like cities.

I spent a lot of time in the countryside when I
was a child, so I don’t like cities.

d T hired a large car in Australia because the
distances are huge and petrol is relatively cheap.
The distances are huge in Australia and petrol is
relatively cheap, so I hired a large car.

As/since the distances are huge in Australia and
petrol is relatively cheap, I hired a large car.

e T've lost my umbrella, so I'll buy a new one. T'll
buy a new mmbrella, because I've lost my old one.
As/since I've lost my umbrella, TTl buy a new one.
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Unit 3 The driving force

Part 1 — Review

The purpose of this is to revise a Part 1 frame and
provide an opportunity for students to use linking
words to expand on their responses. It also provides a
warm up to the Writing topic on the next page.

Extra activity

Use any extra time to run through strategies for dealing
with difficult vocabulary and seeking clarification.
Provide some useful replies for students if they cannot
understand the question. Point out the word order in
the first two, with the verb means at the end.

o ['m sorrv. [ don't understand what luxury means.

Could you tell me what luxury means?

o (I'm sorry.) Could you repeat the question, please?
» Would you mind repeating that question, please?
¢ Do you mean here or in iy f'nmih‘_r;':‘

Snggc-st that students practise using some of these
replies with a different set of questions, e.g.

o [s tratfic a pl'()h}(‘m in your home town?

e What is the most popnfelr car in your country?

e Do vou think cars have become status symbols?

e Have vou ever driven a car in a foreign country?

The exarminer will €

Siewrs)

JA—I .’I-”J S r.u
'\
< mfo
—— I“I.lrrl'lf "
abstract part, the examiner may expl 1 rephrase a
l-fl_r,'l:?l.l.r'-r.‘r.l.
)
¥ | \

Academic Writing Task 1: Comparing data S pages 63-64

Aim: To build on the skills required for Academic Writing
Task 1 using a practical exercise which involves drawing
tables and charts.

I you have General Training students, see the General

Training extra practice on page 40.

1 Highlight the usefulness of features as a
generic/collective term. Use as many features as are
appropriate for the level of the class, or compile a
list by asking students to suggest important features.
The students are first going to rate the features
independently. They should make a table like the
one in the book, but for the moment they should
ignore the class total and class rating columns.
(These will be filled in in exercise 4.)

ANSWERS

expensive day is Friday.

most expensive day is blmdd\

least

a little more expensive / a little higher

0O 0O o w

3 Point out to students that their paragraph need not
list el the information in the table. Sometimes it is a
sood idea to select the key’ features only.

4-8 In these exercises students are collating
information in a chart (exercises 4 and 5) and
discussing the results orally (exercise 6) as
preparation for writing a de\cnptlon of the chart

(exercise 5), after \\ml\lnff through a sample
paragraph (exercise 7). . The preparation stages
focus particularly on the use of linking words.

ANSWERS

7 a but b Similarly ¢ However d whereas
e On the other hand  f overall/generally/

predictably g although

@ “ e dnvi 1% )'\'r'l )¢ ft -'-." Bxerc '“-" (] JI"JVHin""C
IELTS J fle conversion i Jf F s into percentages, which is
me camman in IELTS charts. It is important to explain

the difference between this type of chart, in which

W -any |'I|'.'F)Z.‘|l_'||" af uf"',lﬂ'.';l\‘ :l’lrjlt‘] ‘JH'H'—' ¢1ass

har chart

vhich required them to order the car features.

exercise lhe

9 Use the driving skills chart to illustrate the meaning
of the “other’ category. This is significant in that it
may include any number of skills. Tt also means that
the four skills mentioned are all considered difficult.
This chart may be set for homework. Remind
students to include some data but to use this to
illustrate important points rather than listing all the
figures in a meaningless way.

SAMPLE ANSWER

The chart shows which driving skills a sample of
drivers rated as most difficult.

Predictubly. they found parking the most difficult
driving skill. Almost fiftv per cent of the drivers
selected this. The second most difficult skill for
them was reversing. Surprisingly, they also
considered it hard to keep to the speed limit.
Twenty-five per cent of drivers rated this as a
difficult skill, whereas they found hill starts
considerably less difficult.

Obviously there are many other driving skills, but
overall the s sample of dnvcrs rated anvthing else as
much less challenging than these four skills.




REAUIN
Recognising the structure of a passage S8 page 65

Aim: To alert students to the importance of analysing how a
passage is structured, which will help them to recognise
where the answer might be located.

First reading

During this time, see whether students can isolate
some of the arguments and explain how the writer has
developed tlww Ask them to provide examples.

2un through terms such as emissions, greenhouse
aases. congestion. output, environmental impact and
sustainable. as they [requently oceur in IELTS Reading
and Listening texts, and are useful for Speaking too.

ANSWERS

a The passage divides at the end of the third
paragraph. The second part starts ‘But what
about the solutions?

' b The first part mentions the problems of

. pollution caused by cars, and the second part

offers solutions.

ste »
upF;o REAL

True/False/Not Given SB page &
Aim: To familiarise students with this question type (which is
used in both the Academic and General Training tests) based

on a discursive text that explores problems and their
potential solutions.

A

Step 1

Begin by explaining that there are two similar types of
mestion in the IELTS Test: True/False/Not Given and
Yes/No/Not Given (see Unit 16). Explain that this first
tvpe is testing their understanding of factual
information as it is stated in the text.

(20 to question 1 and after selecting the keyv words, ask
students what they might expect to read in the passage
if this statement were true. Then ask then to lmrl a
sentence that does have the same weaning,

a use and purposes
b journeys to work, the shops or just o enjoy
ourselves

Step 2

Before looking for key words. ask students to rephrase
question 2 in their own words to ensure that they can
understand the proposition,

Then ask them to scan the text for kev words. Students
should agree from their reading of the text that the

Unit 8 The driving force

answer to question 2 is not True. They then need to
decide whether it is False or Not Given. This is a
critical step in their understanding of the terms used.
The answer to this question is not False because the
statement does not contradict the information in the
passage. Encourage students to come up with Not
Given and e \pLun why this is the correct answer.

To reinforce the notion of a false answer, ask students
to write a statement that would be false for questions
L or 2, e.g. Advertisers show how cars can lumnit
personal freedom. This approach will help them
understand the meaning of contradict. The same

can be done for true answers.

ANSWERS

a The passage says that advertisers present a
glamorised view of cars.

b It means neither: there is no comparison with
other products.

Step 3

The third question may provoke some interesting
discussion. While it is useful for students to skim
through the list of statements and predict the answers,
thev must bear in mind that they also fiave to find the
answers in the passage.

ANSWERS

a stopped and new roads
b No. demands for new roacs
¢ False
Step 4
P ANSWERS
1T 2 NG 2F 4 F
5 NG 6T 7 F 8 NG

Siewrs)

info

} ¥ ,I IIJIIr J’l-I

Step 5

The summary is revision, and students should be able to
complete it within the time limit. Point out that summary
questions can include a box of possible answers and that
students must be sure they copy the words correctly.

AMOCWIEDC
F

AN ¥V E NS

12 bicveles
13 air

9 awuareness
10 pollution
11 industries
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Unit 8 The driving force

DD
A

W Listening Section 2 S& page 61

ANSWERS

cart (or) wagon (both needed)
Scotland

taxis

horseless carriages

bicycle

farmers

magazine

Ford (Motor) Company/Co

big (and) expensive (hoth needed)

O W 00 N O O b W N =

93/ninetv-three minutes/mins

Questions 1-5

Presenter: Today, many people own a car and cars have become a
common sight around the world. But how did all this come
about? In our report today, Jeremy Pemberton gives us a brief
history of the motor car.

leremy: Well, the first thing you should know is that no single
individual was responsible for the invention of the car, or
‘automobile’ as we call it in the States. The important thing to
remember is that the car developed slowly, over time, as
hundreds of people sought to produce a motorised vehicle. This
means that it’s hard to say exactly when the car originated.

The name ‘automobile’ dates back to 2 drawing of a carriage
mounted on four wheels that was designed by a 14th-century
Italian painter named Martini. The name that he gave it,
‘automobile’, is half Greek ("fauto’ — meaning ‘self”) and half
Latin (‘mobile’ — meaning ‘moving’). ‘Car’, on the other hand,
comes from a Latin word, ‘carrus’. meaning ‘cart’ or ‘wagon’. Add
to that all the French words associated with cars, such as
‘chauffeur’, ‘chassis’ and ‘garage’, and you can start to see how
complex the history is.

It’s believed that the first electric-powered road vehicle was
built in about 1839, in Scotland, by a man called Robert
Anderson. The concept of an electrical engine that could start
immediately and run quietly was very attractive at that time —
as indeed it is now! The first designs were not very suecessful,
though. Later, there were some improvements to these and this
led to the appearance of electric taxis on the streets of London
in the late 1800s. But they too didn't last long because electric
batteries were still heavy, unreliable, and needed recharging
after a short run. It's odd to think that we're just going back to
solving some of these problems now.

The first real automobiles were very much like motorised
versions of horse-drawn vehicles and were referred to as
‘horseless carriages’. However, there is a much stronger link

between cars and bicycles. Many pioneers in the car world were
people who were experienced in manufacturing bicveles. In fact,
the best place to buy a really fine car in the early 1900s was at
the local bicycle shop.

Questions 6-10

leremy: There is a common belief that the car is an American
invention. But the American car inventors came on the scene
relatively late and, while some succeeded, most failed. Then,
along came Henry Ford.

Ford was born in 1863. His parents were farmers who had
travelled to America from Ireland, but their son disliked the
rural lifestyle and in 1879, when he was sixteen years old, he
left home and walked to Detroit to find a job. He worked as an
apprentice in a machine shop and, in his spare time, he built an
internal-combustion engine from plans he found in a magazine.
It had bieyele wheels, and was steered by a tiller. It had no
brakes or reverse gear and was so noisy that the public hated it.

Some years later, in 1896, he built his first vehicle that was
bigger. more powerful, and much faster. It was called the
‘quadricycle’. This proved more popular. He was actually able to
sell it and raise money for further experiments. During the next
several years, Ford continued to refine his passenger vehicles.

Finally, in 1903, he produced an automobile he was ready to
market, and so he formed the Ford Motor Company. Ford first
brought out the Model A: a small car with an eight-horsepower
engine, which sold for US$850. The next vear, the Model B Ford
wias added, which sold for $2,000. In 1906, Ford added the
Model K, which Ford lost money on because it was big and
expensive. Al this point he decided to concentrate on a light,
simple mode] that could be sold inexpensively.

The new design was called the Model T — easy to operate
and repair. Custamers responded to the advantages of the
Model T. and production increased. Gradually Ford found a
better, faster way to build cars and in 1914 he opened the
world's first auto assembly line. Suddenly, a car could be turned
out in 93 minutes. By 1924 half of the cars in the world were
Fords, The Model T sold for 17S$290 and profits piled up.

Henry Ford did not ereate the automobile but it was he who
led the manufacturing revolution. He said he would ensure that
just about everyone had a car. He kept his word and life has

never been the same since.

*General Training extra practice

General Training candidates may benefit from covering
the material on the Writing pages (pages 63-64) as an
oral activity. The carrelated vocabulary and the use of
corriparative structures are very useful.

The writing activity below would provide an opportunity
to consolidate the work covered in this unit.

Write a letter of 100-150 words on the topic below.
You have recently bought a new car and you
are very pleased with it.

Write a letter to your English penfriend.

In your letter

¢ describe the car

e say why you chose it

o explain what you particularly like about it.

Progress Test 2
Now would be a suitable point to give your students
Progress Test 2 on pages 69-70.



The silver screen

Unit topic  The world of film

EXAM SKILLS

LISTENING Reading ahead

SPEAKING Expressing and justifving views
|

READING Dealing with longer passages

STEP UP ACTIVITY Reading

Tense revision
as long as / provided that

LANGUAGE/GRAMMAR

EXAM TASKS

Note taking

Part 3 exchanges

Part 2 review |

Picking from a list |
True/False/Not Given

Global multiple choice

IELTS TEST PRACTICE

General Training Writing Task 2

(Also suitable practice for Academic Writing Task 2)

LISTENING |

Reading ahead 56 page 68

Aim: To introduce Listening Section 3 and focus students on
the skill of reading ahead as they answer the listening
questions using a straightforward note-taking exercise.

1 This introduces the sub-themes of the unit and
should stimulate interest in the topic.

2 Students should know how to tackle the note-taking
question type by now. However, this is a longer
interactive script of the kind candidates might expect
in Section 3 of the Listening test.

w

While students are answering one question, they
need to read ahead and listen out for the answer to
the following question. Stress the importance of not
getting “stuck on one answer’ but sitiply moving on
visually / with their eves when an earlier answer has
been missed.

In this series of exchanges, the female speaker is
supplying most of the answers, which means that the
male speaker cues these. Students will find it helptul
to listen out for these cues, which are a [eature of
the conversations in Sections | and 3.

1 H-O-N-O-L-U-L.-U 6 Thunder
2 acting (and) dancing 7 Best Actress
3 1.7Tm 8 divorced / got divorced

4 1983 from

5 thriller 9 singing

1L 1 Al % DT B e nal

sve: Hi, Miranda. Have you found a biography of Nicole
Kidman?
Wiranda: Yeah, Steve, well, I've got a couple of things here that [
took off the internet so let’s see if we can get down some basic
details about her first.
OK. well, we know that she’s Australian.
1a: Well, that’s her nationality, but look at what it says
here. She lived in Australia from the age of four, but she was

ey

Mir

born in Henolulu.
steve: That's interesting. That’s in Hawaii, isn't it? So how do
you spell Honolulu?
Miranda: H-O-N-O-L-U-L-U.
teve: OK, got that.
It says that she was very interested in acting as a child.

Miranda

Although her parents were quite strict and worked in politics.
Steve: Mmm.

iranda: She had to talk about politics at home but her real love
was acting and she went to dancing classes from a young age.
Steve: OK. So I'll put those down as her childhood interests.
anda: Look, here it says ‘the red-headed schoolgirl felt
awkward as a child’.

ve: Well, she’s 1.77 metres tall.

inda: Wow, that is tall!
What about her films?
Well, her very first film was called Bush Christmas.
. When did she make that? I've never heard of it.
Miranda. In 1983. It was about some children looking for a stolen
horse, I think.
». But that wasn’t the film that made her famous around
the world, was it?
Wiranda: No, no! That was Dead Calm — the scary thriller about
the boat. She was only 19 when she made it and she played the
part of a woman in her 30s. It was very realistic.
steve: T think we should jot down some notes about her
marriage to Tom Cruise. How did she meet him?
Miranda: Well, she was at a film festival in Japan when she heard
that he wanted to meet her. He was starring in a romantic film
and he wanted her to play the leading female role.
vé: Did she get 1t?




Unit 10 The silver screen

Miranda: Yeah — it’s called Days of Thunder. Apparently, she was

warried about her height. She was taller than Tom Cruise. But he

didn’t mind. He fell in love with her and they got married in 1990.
= Since then, she's just become more and more famous,

hmnt she?
ida: Oh, yeah.

'¢: Has she received any awards?

7. Um. Let’s see. Yes — she received the Galden Globe
Award for Best Actress in the thriller called To Die For.
tave: OK. We can note that down. Does she always star in the

Mira

same type of film?
M No. ne, she’s performed in many different films.
.. she and Tom got divorced

Steve: So, coming up to the present .
in 2001, didnt they?

diranda. Yeah, and since then she’s been doing some singing.
Oh, and she's won another Golden Globe Award for her film
Moulin Rouge.

4 This pru\'i(les an opportunil‘_\-' to revise past tenses.

J W EEF
rﬁ“‘-‘ WEKS

a lived: was bom (simple past: passive )

b didnt; fell; got married (simple past neg; simple
past; passive with got)

¢ shes/she has performed (present perfect)

If there is time, revise the use of the get passive,
which students often misuse when talking about
themselves or members of their famnily.

get + past participle (e.g. get married/divorced) is
used as an alternative to the more formal passive. We
can say Sue and Tom have been married for five years,
but when we want to pinpoint the date we nsually say
Sue and Tom got married last November / in 1990.
Also, when there is no direct object we use gef +
past participle, e.g. Sue got married last week.

2EARIL

Expressing and justifying views $B page 69

Aims: To introduce students to some of the language
functions required in Part 3 of the test whilst remaining in
the area of familiar topics. To assist students in talking for
longer by using some of the structures and linking words
they have learnt in earlier units.

o) -
\_info /

1-2 As books, plays and films are popular topics in the
test it is a good idea for studerits to learn some
vocabulary related to them.

ANSWERS

b comedy ¢ thriller
f cartoon / animated film

a science fiction
e musical

h horror

d romance
g western

3 Explain that we often use comparatives and
superlatives to express a view. When they do this,
students should back up their opinion with a reason.

4 Before doing this, run through the Grammar box
and the list of linking words in the box. (These have
all been introduced in earlier units.) Explain that
these help us provide support for our views (and
thus talk for longer).

This activity aims to gently guide students towards a
more abstract discussion of films by focusing on the
features of the ditterent genres (as well as the
students” likes and dislikes). The example shows how
the two can be mixed to good effect.

Dealing with longer passages SB page 70

Aim: To encourage students to interact with the passage by
taking an interest in the content and the purpose for which
the text was written. This type of descriptive text could
appear in an Academic module or in Part 3 of the General
Training module.

Sers'
lnfo

1-3 Keep strictly to the timings for the first and second
readings so that students are not over-exposed to
the passage before going on to the Step-up activity.
However, point out at this stage that each
paragraph in the passage has a clear theme or focus
and that it may be useful to bear this in mind.

ANSWERS

PN LTS READING

Picking from a list S8 page 71
All the question types in this section may occur in the
General Training test too.

Aim: To show students how to read texts at a more detailed
level by using discourse markers and word meaning
strategies to help them understand what is stated.



Steps 1 and 2

As students work through these steps, remind them
that they are being tested on their understanding of
ideas. Show how statement A presents an idea (when
read with the question stem) but that this idea is, in
fact, the opposite of what is stated in the passage.
Repeat this procedure with statement B, and even C. if
the class is finding the task difficult.

Note how the wrong answers (or distractors) still relate
to ideas in the passage. This means that they can be

guickly found through scanning but then e liminated.

Siewrs'

lnfo

| I.III !’blllj |I.:..J ...:.' o

Step 3

Leave this out if time is short but stress that checking
aswers is important. Start by double-checking the
statements that have been selected as correct.

steps 4 and &

Before giving the answers to questions 1-3. do
jnestions 4-9 in the time suggested as a revision
wtivity for the True/False/Not given question type and
Jien go on to question 10. Students should find that
hey can tackle these as they will have read parts of the
«ext three times by now.

ANSWERS
1-3 B.E. F 6 False 9 Not Given
4 Not Given 7 True 10C
5 False 8 True
PEARIN

Part 2 review S8 page 72

Aim: To provide an opportunity to practise Part 2 and speak
at length, having covered some topic-related vocabulary.

1-3 Reassure students about the value of peer
teedback, particularly if there are cultural
sensitivities, Point out that the questions on the
checklist are factual and that no value judgement
is being made about the partner’s speech.

When running through the checklist, remind

students of the I‘()H()\\'ing:

o Itis imp()rt;mt to make some eye contact with
the examiner.

* Good notes will help them talk for the prescribed
time and cover all the points ot the card.

Unit 10 The silver screen

o If they stray from the topic, they may lose marks.

¢ The examiner can only mark what he or she
can hear and understand. A quarter of the
marks are awarded for fluency and coherence
and a quarter of the marks for pronunciation.

o Students should aim to show the examiner their
vocabulary range. A quarter of the marks are
awarded for this and another quarter for
grammatical range and ACCUraCy.

dif!
General Training Writing Task 2 5B page 13

This is also valid practice for Academic Writing Task 2.

SAMPLE ANSWER

(Opening paragraph gives factual information about
the popularity of the cinema. using examples.)

The cinema has been a popular form of
entertainment for many decades. Even the silent
films of the early twentieth century were loved by
audiences around the world. Ho 1\ wood is now an
enormous business and film stars like the Australian

actress Nicole Kidman earn millions of dollars.
(Second paragraph focuses on the advantages of
DVD and video.)

People think that going to the cinema will become
out of date because of the increase in the
production of DVDs and videos. It’s certainly true
that we can all stay at home now and watch films in
comfort. Also, the cost of these filuis is cheaper for
a big family than going to the cinema. Young people
enjoy spe nding a night at home and w atching a
DVD or video. And small children adore videos
because they can wateh them over and over again.
'Third paragraph provides evidence to show that
cinema is still very popular and explains why.)
However, the cinemas in my home country are still
full everv weekend and when a new film is released
we are all ve rv keen to go and watch it. In fact,
many small einemas have been rebuilt and we can
now go to large centres that have six or eight
cinema screens and show up to ten different films a
night. An evening out at the cinema is fun and
some films, particularly horror and science fiction
films, are much better on the big screen.

(Final paragraph sumns up.)

So it seems that we are enjoying both the cinema
and the faciliies that technology can offer us and
that each of these has its merits. In my view, people

will never stop going to the cinema but they will
watch DVDs as well. (260 words)

43



44

~§F)he written word

Unittopic Reading and writing

| EXAM SKILLS
| READING Ldentitving main and supporting ideas
WRITING Paragraph building

STEP UP ACTIVITY

Speaking Part 3

EXAM TASKS
Multiple-choice ¢uestions

Academic and General Training Task 2

Giving relevant answers
Opening the discussion
Supporting a view

LANGUAGE/GRAMMAR :\dj(‘cti\ (5 IELTS TEST PRACTICE
Adverb formation and use Spwlkind tvx‘t
Parts 1. 2and 3
» . . .
KEADLN Whether students agree with the writer’s view

Identifying main and supporting ideas S8 pages 74-15

Aim: To develop an awareness of discourse by examining
how main ideas are supported and developed in three
paragraphs from different sources.

1-2 The purpose of this is to remind students of the

wide range of reading materials available. to
revise expressions of like/dislike and to
demonstrate how adjectives can enhance
descriptions of personal preference.

If time allows. students could discuss what they
read last and what adjective they would use to
describe it.

3-6 After students have completed tasks 3-6, point

out that the reinforcement of the main idea at the
end of a paragraph is a useful technique, but show
how the expressions of the main idea ditfer, in
that the final sentence is more of a summing up
of the earlier points. Draw attention to the use of
for instance (line 3) but also to the fact that the
paragraph is not littered with similar discourse
markers.

ANSWERS

3 Topic: Holiday reading
4 Main idea: The first and last sentences
5 At the beginning and end —

6 a lawyer (reading boxes of files)

it is restated.

b doctors (reading patients’ notes and medical
journals)
¢ literary journalists (reading books for review)

depends on their preferences for reading. Tt is
helptul to consider a personal view because
students then wteract with the passage and build
on ideas. They also need to read widely and
develop ideas for the Writing and Spedl\mg parts
of the test.

7-9 After students have completed tasks 7-9, discuss

ways in which parallel structures can be used, e.g.
in presenting a view: ‘In my view books will always
be written and will always be sold’; in phrases of
time or place, e.g. ‘In Italy people hk( pasta, in
Britain they like potatoes and in China they prefer
rice.” If time allows, select another “addiction” and
suggest that students write their own paragraph on
this. Higlhlight the use of a rhetorical question at
the end of the paragraph. Students could suggest a
question for the end of paragraph A.

ANSWERS

7 Topic: Logophilia or love of words
Main idea: A person who ‘suffers’ from it can be
easily recognised.
Development: Examples of how it can be
recognised.

8 The present simple is used because the actions

are habitual, and repetition of the structure
reinforces this.

9 In paragraph A you could say for lawyers / for

doctors / for literary journalists. Parallel structure
doesn’t have to be a verb structure. It will
probably improve the paragraph because, at the
moment, the paragraph contains a mix of singular
and plural professionals.




10 The humour and the slight difference in tone in
paragraph 3 may be hard for students to detect.
(This would not be directly tested in IELTS.)
The non-literal use of prescription may help.

ANSWERS

books are good for vou

Things that Lelp pe oplc recover from flu are not
listed in sequential order, but in the order 3, 4. 1,
The last two sentences add humour and reintorce tl e
point about books being good for us.

11 Students should be able to explain how they
arrived at the answers to the multiple-choice
questions and should know what aspect of the
paragraph development each question is targeting.
Point out the impnr‘rdn( e of reading the stem (e.g.
in question 2). Also go through the other options
and explain w hy they are wrong.

Unit 11 The written word

b happily/usually/finally
d rapidly
g widely/usually

accidentally
deliberate l\ /usnally
unexpecte dl\ f well

3 a
c
e
h unexpe cted]\/ummmll
P
a

4 Possible answers
The woman accidentally knocked over a glass
of water/juice.

b The child angrily kicked the other child.

¢ The driver stupidly/dangerously drove
through a red light.

d She pl(de up the broken glass carefully.

111D 2B 3A

ANGUAL i \

Adverbs $B page 76

Aim: To revise adverb formation and use. To encourage
greater use of adverbs in the Writing and Speaking modules
of the test.

Spend as much time as is required/available on this
section, which can be supplemented with material from
English Grammar in Use (Cambridge University Press)
v any good grammar book.

ANSWERS

1 regularly ask; eagerly take up
surreptitiously/sneakily/casually; lean over;
h applh/umdly hnge

5 e =

ad verb opposite

a expected expectedly unexpectedly

b rapid rapidly slowly
| ¢ wide widely narrowly
d happy happily unhappily
e deliberate deliberately accidentally
f usual usually unusually
g final finally firstly / initially
h angry angrily calmily
i good well badly

Extra activity: Improving your writing through adverbs

At this point. it may be worth reminding students of
the function of adverbs at the beginning or in the
middle of sentences to show attitude and opinion, e.g.
unfortunately, surprisingly. frankly. These adverbs are
ht']pful in \\"riting Task 1 to (-_\p]zlin data (see Student’s
Book page 64), in Writing Task 2 and in the Speaking
module to express a personal view. However, as many
other adverbs cannot be used in this position. students
are best advised to limit their use of these to ones that
they know. Here is an exercise:

Link the ideas below by beginning the second sentence
with an adverb from the box.

Surprisingly  Realistically ~ Alternatively
S

Predictably

|
|
| Similarly Unfortunately
| . S

Example
Reading books is good for your mind. Similarly, playing
a sport is good o your health.

Braille was developed as a language for the blind.
Sign language was created for the deaf.

* You can learn a language in a group situation. You
can study by vourself.

i The League of Nations was established in 1920 and
was a marvellous concept. It did not survive very long
The small plane crashed in the Amazon jungle. The
passengers all escaped injury.

My brother did very little study at university, He

failed his first year exams.

Taking daily exercise is good for your health. It is
more pmctmal to do it every sec .ond d ay.

1 Similarly
2 Alternatively
3 Unfortunately

4 Surprisingly
5 Predictably
6 Realistically
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Unit 11 The written word

Supporting your main ideas

Academic and General Training Task 2: Paragraph
building 8 page 17

Aims: To build on the paragraph analysis at the start of the
unit (SB pages 74-75) and introduce the notion of coherence.
To discourage the over-use of linkers and other discourse
markers. To start students thinking about referencing.

1-2 Having done similar exercises earlier in the nnit,
students should find it straightforward to identify
the main idea and the two supporting points in
the first paragraph. However, they may find it
more difficult to identify the function of the third
and fifth sentences. While this tvpe of elaboration
is desirable. in their own writing students should
concentrate, at this point. on supporting the main
idea and rendering their paragraphs coherent.

ANSWERS

5 Critically evaluate the paragraph on children’s books
and nse this to exemplify how over-use of linkers can
make the points seem laboured because they are
listed so quickly one after the other.

The final sentence is repetition rather than a
concluding sentence that pulls together the ideas
presented.

ANSWERS

1 The benefits of writing in an office rather than at
home,

2 Feedback can be given on work.
The stresses of the job are appreciated. so colleges
have greater understanding when things go wrong.

After vou have checked the answers, ask students to

ide ut]f\ the linking words in the passage (in addition,
overall) and ask them what t] 1ey notice about how often
linking words are used. Point out that they are used
spanngl_ and that another effective way of linking is by
using referencing words (This kind of assistance ..., This
leads to ...).

Answers |

SieLrs
info /

ich better effect

-1 P L one ref . n Hn
maore Work on referencing in Uni

3—4 In some countries IELTS students are not aware of

the importance of reading. However. cartoons and
comic books are popular in most countries and
students should be able to offer a view on these.

SAMPLE ANSWER

a Topic: Children’s books/reading
Main idea: Children enjoy reading these days.
Supporting points: increases independence
uses imagination
helps understand the world
b Possible answers
At asterisks: ‘Sitting in a comfortable place and
reading by themselves increases their confidence.”
Chil lu n are extremely imaginative and it is
important to provide them with an ontlet for this.’
‘For example, many ideas and experiences can be
gained through reading stories about imaginary
characters.”
¢ “For these and many other reasons, it is
important to encourage children to read as
widely as possible.’

If there is time, students could go back over their
cartoon paragraphs and add some more support to
their arguments.

6 The final exercise offers further opportunities for

presenting an argument in a paragraph. Students
should have some ideas for this from their discussion
at the start of the unit.

This may be set for homework if time is running
short.

SAMPLE ANSWER

4 Cartoons are popuhu in many countries. The
main advantage is that they are illustrated. This
makes them easier to read than books, which is
why voung people like them a lot. Next, they are
lISHd“ budht and colourtul. Finally, they are

short, ﬁ.nnpl&‘ and easy to under stand. All in all.
there are good reasons why people enjoy reading
cartoons.

These days it seems that people have too little time
to read because they are so busy. It is true that
people often read when they are travelling,
However. travel is so fast now that most people
only take newspapers or magazines with them.
Then, when they get home after work, there are
other distractions. (,umpute]s. in pdmcuLtL have
taken a lot of people away from books in the same
way that TV occupies many children after school.
We should try to spend more time reading but it is
not easy.
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conversat ton yartant ) _\':4";"" on "'ff"ll-'l""i-'.

Step 1

It is important for candidates to think before they talk. In
domcf this they are more likely to offer a clear, relevant

TeSponse that dmctl\ addresses the examiner's (iuestlon

Stop 2

Stress that the examiner is not testing the candidate on
heir knowledge of the yworld, Nor is the examiner
expecting the candidate to necessarily produce an
argument that he or she befieves to be trie. The only

riterion that candidates must satisfy in relation to

sontent is one of relevance.

Step 3

spend some time thinking of vocabulary that might be
sefil in the diseussion. Emphasise the importance of
waving a good resource of words,
examiner w

@IEI'TS n',wr UJ ment of a ur.’hj.h,r rasource sufficient to

lnfo ;’ Aiscuss ¢

“-..._\_____r‘

il be looking for evidence of the

At this level, it is better

many different words as they

rarnge r_-, |.'.-’h o 4

Tor ST danf

i1 rather than sacrifice fluency for accuracy.

Step 4

Hesponse a also closes the conversation on this topic.

Ihe assertion may be true but candidates should

ittempt to use their imagination and knowledge of the
vorld in answering.

steer students away from the view that this part of the
Speaking test is a question/answer session as indicated
v response b.

Response e opens up the conversation and allows the
examiner to develop it further as shown in Step 3.
Suggest that it might be useful for students to learn
some expressions for opening the discussion, such as
the ones in the box. They help frame the answer,
provide thinking time, and are often niore polite than
launching str: ught into a response,

! = J
1 and

uf p : 4 F . . %
o & Play the recording of Part 3 of the model interview

practice.

(CD2 track 3), which uses the topics and questions
presented on this page. For the recording script. please
go to www.cambridge.org/elt/stepup

I Y,
L¥a

Ul Speaking test

Students should do this in p N Pairs anc nd. if p I ossible, record
themselves, Depending on the level of the class, the

exercise may be broken into sections, recordings made
and diseussions held after each section.

If time is short, ensure that both students get plenty of

tadking Hme by s‘.x'upping roles after each section.

Run through the ‘Remember’ and ‘Approach points on
this page.

Part 1

Students should interview each other for four to five
minutes.

Part 2

Two minutes may be required for preparation in this
whole test. depending on the level of the class. (There
is a second complete Speaking test in Unit 14.) Get
students to time each other and stop their partner
'\’\"h("“ bwo minutes are Up.

Part 3

For variety, suggest that they trv to discuss one of the
sets of topics for approximately three minutes and then
move on to a second set for a further two minutes.

e e e e e
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B IFITS SPEAKING
upqo L :\ \ .
Part 3 $B page 78

Aims: To build on the work done in Units 9 and 10 and
show students what is expected of them in Part 3 of the
Speaking test. To provide some strategies for dealing with
the examiner’s questions in Part 3.

In Part 3 there ic a2 more anen

s’

\_info /

Step 1

It is important for candidates to think before they talk. In
doing this they are more likel y to offer a clear, relevant
response that dlrectl addresses the examiner’s question.

Step 2

stress that the examiner is not testing the candidate on

their knowledge of the world. Nor is the examiner
“pecting the candidate to nece ssarily prodiice an
raument that he or ghe helieves to be true. The only
riterion that candidates must satisfy in relation to
ontent is one of relevance.

Step 3

spend some time thinking of vocabulary that might be
seful in the diseussion. Emphasise the importance of
wing a good resource of words.

@Ifl. TS The examiner will be lookir g for evidence of the

'f'fr .l"...\
uﬂb

—

surtictent to

rather than sacrifice fluency for accuracy.

Sepd
esponse a also closes the conversation on this topic.
e assertion may be true but candidates should
“tempt to use their imagination and knowledge of the
orld in answering.
steer students away from the view that this pm‘t of the
waking test is a question/answer session as indicated
response b.
ssponse ¢ opens up the conversation and allows the
aminer to develop it further as shown in Step 5.

suggest that it might be useful for students to learn
me expressions for opening the discussion. such as
« ones in the box. They help frame the answer,
ovide thinking time, and are often more polite than
winching straight into a response.

Other opening gambits that can help boost thinking
time:

Generally I think that. ..
On the whole. ...
I've got a fairly open mind but ...

Steps 5 and 6

These provide an opportunity for pairwork and turther
Pl ;
practice.

v Plav the recording of Part 3 of the model interview

(CD2 track 3). which uses the topics and questions
presented on this page. For the recording script. please
g0 to www. unhn(lge org/elt/stepup

-
n—

Full Speaking test

Students should do this in pairs and, if possible, record
themselves. Depending on the level of the class. the
exercise may be broken into sections, rec(mhnax made

and discussions held after each section.

It time is short, ensure that both students get plenty of
talking time by swapping roles after each section.

Run through the ‘Remember’ and ‘Approach’ points on
this page.

Part 1

Students should interview each other for four to five
minutes.

Part 2

Two minutes may be required for preparation in this
whole test, depending on the level of the class. (There
is a second complete Speaking test in Unit 14.) Get
students to time each other and stop their partner
when two minutes are up.

Part 3

For variety, suggest that they try to discuss one of the
sets of topics for dppm\nn ately three minutes and then
move on to a second set for a furth( 7 two minutes.
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1 #Down to Earth

Unit topic  The environment

EXAM SKILLS EXAM TASKS
‘ SPEAKING Discussing abstract topics Speaking Part 3
Pronunciation check /pr/ and /v/
| - - -
WRITING Balancing vour views Academic and General Training Task 2
STEP UP ACTIVITY Listening Section 3 Short-unswer questions

Miudtiple choice
Picking from a list
Matching

LANGUAGE/GRAMMAR  Linking words IELTS TEST PRACTICE
stop + -ing and stop/prevent someone I_iﬂli"]‘;:li'lf_: Section 3
frone + -ing verh Listing Table completion

Short-answer questions

DEAKIN When asking and answering questions about the
"t issues depicted in the pictures, students should be
Part 3: Discussing abstract topics S8 page 80 prepared to come up with a possible solution to each

other’s questions, Make sure students are familiar
with the nouns and verbs in the box, which typically
occur in texts on these topics. You will find more
examnples of how to express opinions in Unit 14.

Aim: To introduce students to the concept of discussing
abstract topics and supporting a point of view, through the
theme of the environment and the natural world.

To get going

T b B g il tn nffar
‘ ed o offe
As a warmn-up yvou could ask students to discuss what @IELTS | v t They will not be
s it and

the expression “Think globally. act locally” means. \info / -

L This is intended to get the class thinking about
environmental issues and soliutions which will
provide them with material to discuss orally as well

as in writing,
AMSWERS quo ALY

Section 3 5B pages 81-82

Aim: To present four IELTS Listening question types and
suggest ways of approaching these.

1b 3f 5 h 7 g
2 a 4 e 6 ¢ 8 d

Pronunciation check: /pr/ and /v/

2-3 These can cause difficulty for students from many

4 To get going

language backgrounds. Get the students to read questions a— and see how the
) ) handwritten notes have tried to anticipate what the

Suggesting solutions ‘resource’ might be, clarified the meaning of ‘recycling’,
4 Remind the students of how we can use the modal highlighted “where” in question b and the tense in the

verb should when giving an opinion and also when third question. This type of pre-listening analysis is a

asking for a specific opinion, i.e. one where a useful strategy, particularly in Sections 3 and 4. where

solution is suggested within the question, e.g. Should  the subject matter is more academic.

people who start bushfires be sent to prison? Should ANSWERS

manufacturers use less packaging on their products? a waste water (not ‘water from animals’ cages’,

Note that while the answer to questions which offer which is four words)

b lawns and gardens (must have both words)

a solution. such as the ones above, could be a simple ,
¢ $70,000 (must include dollar symbol)

Yes or No, candidates will be expected to provide a
full answer, using the word should.




1 ECURDI il ) 2 {rack €
Interviewer: We've got John Partridge from the Sydney Zoo on the
line to talk to us about what they're doing for the environment.
Good morning, John.
lohn: Good morning.
Interviewsr: Now, I understand that you've developed a new
recycling process at the zoo. Can you tell us about it?
lohn: Yes, certainly. Well ... thanks to some innovative
technology, all the waste water — that’s the water used when we
wash out the animals’ cages — is being recycled.
Interviewer: Can you tell us about the process?
Infin: Well, we've developed a technigue for removing all the
bacteria and the disease-causing organisms from the waste
water by passing it through some plastic fibres.
Interviewsr. Is the water clean enough to drink?
Iolin: No, it’s not being recycled as drinking water. But thanks to
this technique we are managing to re-use all the waste water
on the lawns and
iterviewsr: How much did this project cost to introduce?
lohn: The total system cost 2.2 million dollars, but we have

rdens.

already seen a saving of $70.000 in water costs since it was
introduced.
lerviewer: That's marvellous!

Questions 1-3: Short answers

Duestions 1-3 are based on a different recording, hut
are similar in format to questions a—¢ above. Get the
students to analyse questions 1-3 in the same way as
they did for the example questions a—c. Then listen to
the recording and provide feedback on the answers.

ANSWERS

1 Australia

3 waste management

2 o SI]EU"'L‘ t”,\'Pt"l’i(‘uC('S

tELURDIN RI1P1 CD 2 track
larviewer: If you've ever wondered what ‘Clean up the World”
was all about, now’s your chance to find out. With us in the
studio tonight is Melissa Young to tell us about the association.
Melissa, welcome!
“ellssa: Thank you.
Wlarviewer: Tell us, where did the idea for ‘Clean up the World’
cume from?
Wellssa: Well, it’s actually the brainchild of the people who
started the movement known as ‘Clean up Australia’, which has
“een going in Australia for some ten vears now.
“lerviewer: And what are the objectives of the arganisation?
Vilissa: Well ... we have three main objectives, We felt we'd
zained so much experience in Australia that we wanted to
=hare experiences with people from other nations.
mterviswer: Right!
Welissa: Secondly, we aim to bring people together, people from
«ll corners of the globe, to undertake simple activities that will
tenefit their local environments.
leviewer. Right ... so you want te share experiences and you
want to bring people together at the local level.
Welissa: Yes, that's right. And thirdly, we want to create an
international focus that raises the awareness of governments
and industries about local environmental issues, but in
particular issues of waste management.

Unit 12 Down to Earth

‘& Question 4: Selecting words from a list

This introduces a new question type, but still within
the same recording. To be able to select three answers
from the list, the students need to have clearly
understood the meaning of each of the options A to G
before they listen.

ANSWER

A/C/F

There is only one question here so students will

need to get all three ophions correct to gel their

mark. If each word is to be worth a mark, the
questions will be numbered like this: Questions 4-6.
Note that the options A-G do not necessarily follow the order of the
information i the text

\ URUIN x| F ] ack B
Intarviewer: Right. Well those are all good objectives. Is it working?
Melissa: Yes, indeed it is. Since 1993, more than 40 million
volunteers from over 120 countries have participated in ‘Clean
up the World’ each year.
interviewer: Wow! And what does this actually involve in
practical terms?
Mellzsa: There's a variety of activities and these include health
programs, large-scale litter clean-ups ~ that's where a whole lot
of people go out and clean up a park. or a beach or something.
Then there are public fund-raising events, such as arranging
rock concerts, then there’s introducing people to recycling
systems, as well as school education programs, and we also

spend quite a bit of time talking to the government.

Question 5: Multiple choice
ANSWER

C

Questions 6-10: Matching

Get the students to focus on the first part of the
question, i.e. Match each area to the correct tome wnd
point out that they must keep this in mind for e
option.

==

—

6B 7C 8F 9aAa

IELTS Questions wh
. maltching won .

one wrong. It does. hows . B _
options very carel

arviess- Wheew did 2 3 -
Malissa: Well, =5 | thenk T = = " wme o e et ——

started = AsSTa 3 — et o e Sugei e
cent of the = - et N



{Init 12 Down to Earth

and Greece to Vietnam and we've just welcomed Armenia as
our most recent member country to the campaign.

Interviewsr: Armenia, welcome aboard! Now ... I know you're
particularly concerned about waste management issues. Can

you give us any statistics about the kind of waste issues that
are confronting us globally?

Melissa: Sure. Well, for instance it only takes three months for
Americans to throw away enough aluminium ...

. I suppose that’s in the form of aluminium cans ...
2. Yes ... enough aluminium to replace the entire US
commercial aircraft fleet.

Interviewsr: Good heavens! That’s phenomenal!

Melissa: Yes, That's a lot of cans. And here’s another fact:
Western Eurepe produces around 250 million car tyres a vear.
All of which have to be disposed of.

Intarviewer: Wow! Well, there are a lot of cars in Furope obviously.
And T suppose they'd get new tyres every second year or so.
Melissa: Yes, exactly! And then there's the plastic bag problem,
which is huge Here in Australia we use six billion bags each vear.
i - Six hillion!

. Yes ... and less than one per cent of them is being
recycled.
Intarviewer: Really? And they're so bad for marine life, aren't they?
A They certainly are! Thousands of birds die from eating
plastic bags each year. You know, research done in Hawaii found
that nine out of ten albatross chicks that had died had swallowed
some sort of plastic in one form or another. It’s really sad and it
would be =0 easy to avoid this. If people would at least throw
them in rubbish bins, instead of dropping them on the ground.
wer: Yes, that shouldn’t be so hard.

And her@'s one last fact for YOu. In the Gulf of Mexico

Imterviewer:;

Melis

there is an area o
no marine life exi\ts other than bam ria.

Interviewer: Melissa, thank you for coming on the programme
today and for sharing all your facts and figures with us. And
good luck with the ‘Clean up the World' campaign!

Academic and General Training Task 2: Balancing
your views S8 pages 83-84

Aim: To show candidates how they can balance their
written views in a Task 2 answer, building on the speaking
work done earlier in this unit.

1 The discussion is useful practice for gathering ideas
tor a written answer. Explain that students do not
necessarily have to agree with both points posed in
the guestion. The cloze exercise will provide them

With & mote) paragraph for the nest ‘ms\\.

ANSWERS

paragraph offering three points of view. In
anticipating the views of the different people, they
are designing a structure for their response and
devel oping a strategy for overcoming the common
problem of having notlmlfr substantial to say.

ANSWERS

2 a According to the store manager, it is the
customer’s responsibility to dispose of the
bags in a sensible way.

b The woman thinks the supermarkets are to
blame because they use too many bags.

¢ The male customer believes it is best to take a
bag to the supermarket and that way he avoids
the problem of how to dispose of the bags.

3 Sample paragraph

Even though the supermarkets may feel it is the
customer’s responsibility to dispose of the bags, I
don't believe they can avoid taking some blamc
For one thing, lhc\ often supply more bags than
are needed. One solution is for shoppers to bring
their own bags to avoid having to use any plastic
bags and this seems a sensible approach.

4 When students have completed the matching, discuss
the difference between wild and domesticated
animals. This should stimulate some thought and
discussion on the topic of hunting animals.

ANSWERS

c4 dl e6 f3

a Although / Even though b For one thing
¢ for another d but e As far as the question ot
f is concerned g so

2-3 Students are asked to turn the direct speech of
three people into a more tormal reported written
style. This will provide them with the basis tor a

5 Modelled on the pattern of the previous discussion
on plastic bags in exercises 2-3, get the students to
think about how the three different groups might
h rl about this topic and write what they \\()uld say,

. the view of the fisherman, the view of tlddlhO]ld]
lnmtnur communities and the view of a member of a

protest movermne ut.

6 Point out that this is not a full IELTS Writing task.

SAMPLE ANSWER
Even though the environmentalist movement may
want fo stop all forms of hunting, there are people,
such as professional fishermen, whose livelihood
depends on their ability to fish or hunt. Traditional
hunters also hunt only for their own surviv al, or to
keep themselves warm, and not with the intention
of killing off a species, so perhaps we should accept
this. However, 1 do think it is wrong to kill animals
just for amusement, as in the case of fox hunting,
for example. 1 also think it is wrong to use their
shell, skin or fur to make things like jewellery

or handbags.




Extra activity

If time allows, you may like to review the Reading

passage in Unit 9, On the move, which offers a good

example of a piece of writing that first presents the

problems and then offers some solutions. This would

be a valid approach to a Writing task that required a

discussion of a problem and possible solutions.

7 1f students have had pre hle
or prevent, give them this short exercise.

s using the verbs stop

ANSWERS

a Be quiet and stop talking.

b The bad weather prev ented us from going to the
beachi / stopped us from going ...

¢ The customs officer stopped / prevented me
from importing the wooden fruit bowl.

d We're trving to stop people from trading in ivory.

e The green parties want to stop/prevent people

from destroving the environment.

The company stopped paying tax ten years ago.

-~
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Listening Section 3 S8 page 85

ANSWERS
6 Birds of Australia

1 (an) artist

2 (a) businessman 7 fur and feathers

3 (a) scientist 8 (a) (wax) erayon
4 museumn (in London) 9 hy hand / hand-
5 discovered (and) caloured

named 10 (about) 250

"RECORDING SCRIP’
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Questions 1-6

fresanter: Good evening and welcome to this week’s edition of
Radio Art Club. With us in the studio is Martin Wade, who is
an art dealer, and he’s here to talk to us about a man called
John Gould. Welcome, Martin.

Hartin: Good evening.
fresaiter: John Gould, if I'm right. was known as the "Bird Man’,

but who was he really?
Hartin: Well, Gould was a man of many parts. I suppose that
3 u-;t dnd foremost he was an M, but he d]m had a keen eye
w ell as t.hat he was a scientist.
He studied birds, didn't he?
i: Yes, that's correct.
Right, so we've got an artist, a businessman
=cientist all rolled into one. And why is he famous?
artin: Well, predominantly because he produced the greatest
cullection of drawings of Australian birds ever.
ssenter: Can you tell us about his life? What kind of a man
was he?

Presentar:

and a

Presanter:

Unit 12 Down to Earih

lariin: Now, let’s see. He was born in England in 1804 and he
lived for 76 years, so he had a comparatively long and productive
life. He had no formal education and when he was a young man in
the 1820s, he worked as a gardener in Kew Gardens in London
and then, because of his interest in animals, he was made curator
of 2 museum, in fact the Zoological Museum in London.

it Right, so he had quite a few interests.
arlin: Absolutely. He and his wife together. They were both
very interested in the discovery of new species of animals.
So when did he visit Australia?
lin: Well ... in 1838 Gould and his wife and their eldest son
sailed from England, leaving their three youngest children
behind with the grandparents!
anler: Gracious!
They travelled around extensively and although they
were only there for two years, Gould discovered many new
ﬂ£~ and he also named them.

Marfin:

Yes, he played a significant role, didn’t he?
I The family returned to England in August 1840 and took
with them hundreds of specimens of animals for their great
work which was still to be produced. In fact it took them eight
years to produce the full work which was completed in 1348
and published under the simple name of Birds of Australia.

Questions 7-10

Prasenier: Now, tell us about the drawings themselves. What
process did he use to produce the prints of his drawings?
Wartin: He used a process known as lithography.

ner: Why did he choose this in particular?

Wartin:. He chose it because he felt it was the best method he could
use to accurately reproduce the fur and feathers of the animals.
Presenter: I see. Can you tell us briefly what 1t involves?

Martin: Yes, certainly. Well first of all the drawing was made ont
a flat slab of limestone. In order to do this, he used a wax
cravon. You don't need any technical skill to do this, other tha
an ability to draw.

Presanter. Which John Gould obviousiy had!

Marlin, Yes, that’s right. Then when he'd done the first drawin
he wet the stone and applied the ink. Where the stone was
the ink didn’t stick. That's how he got the outline.

Martin: Then, the inky picture was transferred to a piece of

Prasa:

paper using a special printing press

Presanter: Simple! Many of the prints are coloured. How did ¢

do this?

Wartin: Well, it was a slow and laborious job. Each individa

picture was coloured by hand.

Frasanter: Right. That must have taken some patience and |

suppose that’s why the result is so incredible.

m: Yes.
ter: And how many prints did he produce?

Martin: We think he produced about 250 of each, but there =

way of telling how many have survived the 150 years

passed since then. Which is why the few examples o

are so valuable, especially as many of the animals

now extinet.
Presenter: That's absolutely fascinating. Thank vou =
joining us this evening.

Martin: Pleasure.

Progress Test 3
Now would be a suitable point 1o ziv
Progress Test 3 on pages 71-75.
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Unit topic  Buildings and architecture

EXAM SKILLS

SPEAKING Comparing and contrasting

STEP UP ACTIVITIES Listening Section 4

WRITING Tasks that have one focus

Recagnising the two parts within a task

EXAM TASKS

Puart 4 Questions

Supporting a view

Note eampletion

Picking from a list

Multiple-choice diagrams

Academic and General Training Task 2
Anlysing the question

IELTS TEST PRACTICE

Academnic Writing Task 2

(NB This is also suitable practice for the General
Training module. }

Ste
S JELTS LISTENING |

Notes and diagrams S pages 85-87

Aim: To present the students with an example of a Section
4 mini-lecture, with listening for detail. To revise note taking
skills and expose students to the less common question type
of recognising features in a drawing or diagram.

To get going

1 This revises and/or introdnces vocabulary used
throughout the unit. Students can spend ten minutes
discussing the words related to buildings and then
categorising them, to help reinforce their meaning.
(Make sure they focus on the features of the
buildings which differentiate them from each other.)

AN -
ANSWERS

Place where Parts of  Building People
you live a building materials
apartment  balcony brick architect
dwelling column concrete  builder
flat door mud carpenter
home*® floor steel engineer
house level stone landlord
skvseraper®®  roof tile neighbour

room wood tenant

stairs

stilts

verandah

wall

window
* home = a place where you live, but not an actual 1 building
** skyscraper = a very tall building, often used as an office
rather than : ld\\t ”m* [:l i L

2 This focuses on describing and listening for detail.

POSSIBLE ANMSWERS

b House b is on stilts, actually standing in a river.
It conld be on the Mekong River in a country
like Vietnam.

¢ This is a picture of three skvscrapers. It looks as
if it could be in a city like Kuala Lumpur or
Hong Kong. Each l)mldmg has at least 24 floors
and may contain apartments or office
accommodation. This type of building is typical
of many modem cities.

d This is a little one-storey cottage in the
countrvside. It is made of stone and it has two
chimneys. 1t's probably in a European country
where the weather is cold.

e House e is called a chalet and its made of wood.
You would find a house like this in a country in
the Alps, such as Switzerland or Austria. The
rool'is designed to allow the snow to fall off and
the windows are small to keep in the heat.

% Step 1

Provide feedback and discuss any errors or problems,
e.g. not writing all the words, spelling.

__ANSWERS

4 constrction
5 ability to build

6 climatic conditions

bad weather
2 beantiful
3 work




Leclurer: Good morning, everyone. Now, today, I'm going to talk
to you about the history of building and architecture.

No story is maore interesting or impressive than the story of
man’s progress through the ages. and in particular the
activities of human beings in the art of building. Let’s have a
look at this in some detail.

In very early times, around 50,000 vears ago, primitive
humans lived in trees and caves, where they found protection
from wild beasts and ghelter from bad weather. However, these
natural shelters were pretty uncomfortable and so humans
began to think of ways to construct more permanent dwellings,
such as tents and huts.

From these humble beginnings a great variety of
architectural styles gradually developed. and we see how
humans began to master constructional difficulties and at the
same time to achieve aesthetic desires. In other words, we see
how they began to create buildings that were not only
functional but beautiful as well.

Generally. architecture is concerned with the enclosing of
space. Another way of saying this is that architecture is about
creating a safe, healthy and pleasant space for the occupants —
that is,for the people living and working there. A healthy place
m which to live and also in which to work.

There are three basic principles of architecture and I'd like
to run over these now. The first is the principle of function: that
is, the purpoese of the building in question. The second is the
principle of construction: how is the building to be built or
constructed? And the third, after construction, is artistic

£Xpression.

In the course of time, communities of human beings settled
in different parts of the world, and often they were able to
create distinctive architectural atyles, styles which fulfilled the
needs and desires of the people of those times. The creation of
any architectural style depends upon four things. Firstly, the
physical and mental state of the people. Are they happy. are
they at war with other tribes? ... that sort of thing. The second
thing that leads to the creation of a style is their knowledge of
how to actually construct a building; in other words. their
ability to build. Thirdly. of course, vou have to take into account
the availability of materials with which to build. and lastly,
and this is to my mind the most important, the elimatic
conditions will play a role. So, for instance, in a cold climate, the
priority is to keep out the cold and in a tropical climate, the aim
is to stay cool.

Steps 2 and 3

Students should focus on the last sets af questions,
which involve recognising features in pictures. Note
that questions 9 and 10 are a form of multiple choice.
Students complete the Listening task. Provide feedback,
as above.

7B 8E 9B 10 A

Lecturer. Td like to focus for a moment on the influence of
climate on architecture. For example, in Greece, where there is
a moderate rainfall and strong light, they adopted low-pitched

Unit 13 Safe as houses

roofs and few window openings. The ancient people of Egypt
constructed buildings with flat roofs and small windows as
Egvpt has a dry climate with bright light. However, in the
colder climates of the northern hemisphere — countries like
Sweden and Switzerland - they resorted to steep-pitched roofs
to allow the snow to run off. And for people living in a river
delta where the land is prone to flooding, you will cften find
houses built on stilts to keep them clear of the water ... places
such as Vietnam.

So what materials are generally used? Well, stone, brick,
concrete and wood have been the traditional building materials,
but, from the earliest times, stone has generally been chosen for
tmportant structures because of its durability and workability.
The main types of construction are shown here in your
handout. Have a look at the illustrations on page one. Firstly,
we have the post and lintel, made out of stone. The posts, or
columns as they are also known, stand perpendicular to the
ground. You can then lay another stone across the top of two
columns and this is called a lintel or beam. However, for this
type of construction to work, it's important that the columns

are close to one another and that the space between the

columns is not more than twice the width of the two columns.
This structure was very popular in ancient Egypt and Greece.
Another very common technique in building was the arch.

An arch can span a wider space than a post and lintel, and is
remarkably strong. The Romans were very keen on this form of
structure and yon will find Roman arches still standing today,

as strong as when they were first built. At the top of the arch is
a stone known as the keystone, which provides the arch with its

strength. Roman arches were never pointed at the top. The
pointed arch, known as the Gothic arch, came some time later.

These days, large buildings are usually built with reinforced
conerete. Unlike the buildings of the ancient Greeks and
Romans ...

M

IV
Part 3: Comparing and contrasting s8 page 88

Aims: To provide extensive practice in giving a measured
response to Part 3 questions that require comparisons. To
show students how to support their views.

Remind the students that the Part 3 questions stem
from the Part 2 long turm with regard to topic, so get
the students to work in pairs on these additional Part 2
tasks, betore they approach the preparation for Part 3.

Describe the house or dwelling that you
lived in as a child. You should say

* where it was
¢ what sort of building it was
¢ what you especially remember about it

and whether you liked living there or not.

Talk about a famous building that you particularly
like or would like to visit. You should say

» which country it is in

* the overall function of the building

» what the building looks like

and say why you particularly like it.

53
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Remind them to address all three bullet points and to
try out the vocabulary they have learned in this unit.

1 Move on to the question which the examiner asks
about the benefits of living in an apartment, as
opposed to a house. Look at the student’s ideas and
see if you can elicit any others from the class. Get
them to think ol three benefits and three
disadvantages. so they have plenty of stored ideas to
compare. This is similar to the technique they
employed in Unit 12 when balancing different
viewpoints in their writing.

Supporting a view

24 Remind the students that their performance will
be enhanced if they can offer a spontaneous

reason or explanation to back up their view. There

are a number of reasons suggested in the ‘thought
bubble” on why governments create impressive
buildings, so take the opportunity to discuss these
ideas. Use a brainstorming technique to come up
with some more. Then move on to the additional
questions. Again, if the class has trouble coming
up with ideas, get them to work on that before
they ask and answer the questions.

Explain that by supporting their views with
reasons, or making concessions, theyv can avoid
being ‘black and white” which is a useful strategy.
and remind them that they will not be judged on
their views.

Remind students that they will sound much more
fluent if they remember to use contractions, as in
the Pronumciation check. You might want to run
through this exercise with them before they ask

and answer the questions in exercise &,

C AND GENERAL

RAINING WRILING
Task 2: Analysing the question 58 pages 83-90
Aim: To help students learn how to make a quick

assessment of what the question is asking and how then
o approach the task.

Tasks that have one focus

Step 1: Understanding the stated point of view

Point out that the Writing questions A and B each
contain a single point of view. At this stage, focus on
getting students to understand this view and decide
whether they agree or not. They can do this orally and
should give a reason for their viewpoint.
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gvidence of this

Step 2: Agreeing with the stated point of view

Students should choose a statement with which they
agree and think of three reasons. They should then
write a paragraph based on one of those reasons.

Step 3: Making a concession before you disagree

Explain that it is a nseful technique to agree in part with
a stated view. but then to give an opposite view. This will
also help students to come up with ideas to write.

Recognising the two parts within a task
Step 1

Task A has a main guestion and then an additional
question. Remind students they will lose marks if their
answer does not include a response to the additional
question. Task B asks students to give both sides of the
arguament and they should divide their answer fairly

equally between the two, giving their opinion on both.

Step 2

Tackling a fu